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The Contemporary Fairy Tale as a Motivational Tool to Engage Students at B2 and C1

Levels in the Writing Skill in English as a Second Language

ABSTRACT

Many studies show that storytelling can hugely impact the development of students' productive
and receptive EFL skills. This project aims at investigating specifically whether or not fairy tales can
motivate EFL students to enhance their writing skills. It examines, in particular, whether integrating
contemporary fairy tales into the CEFR B2 and C1 EFL curriculum can enhance students’ motivation to

produce written language more confidently.

Four lessons of one hour twenty minutes each were conducted for twenty-nine students (twenty
girls, seven boys and two transgender) of a private English Language school. During the lessons, the
students were introduced to two contemporary fairy tale writers, and they read different stories from
these authors. The Advanced C1 class focused on Carol Ann Duffy’s modern version of “The Emperor’s
New Clothes” and one of her original stories, “The Stolen Childhood”. At the same time, the B2
students concentrated on Jane Yolen's fractured stories “Sleeping Ugly”, “The Golden Balls”,
“Allerleiraun” and “Cinder Elephant”. Moreover, Google Form questionnaires were used as a

quantitative research tool for students' reflection towards fairy tale implementation in the class.

The inclusion of out-ofthe-box approaches and activities in the lesson plans were intended to
excite and motivate students by encouraging them to use their imagination and to develop their critical

thinking and, thus, allow them to combine creative problem-solving with improved creative writing skills.

Based on the project results, it can be concluded that incorporating contemporary fairy tales

and fun lessons positively enhance students’ motivation and engagement in the writing skill.

Keywords: creative writing, ESL teaching, motivation, writing skills



0 Conto de Fadas Contemporaneo como Ferramenta Motivacional para Incentivar Alunos

dos Niveis B2 e C1 na Competéncia de Escrita em Inglés como Segunda Lingua

RESUMO

Muitos estudos mostram que a narracdo de historias pode ter um grande impacto no
desenvolvimento das competéncias produtivas e receptivas dos alunos de EFL. Este projeto de
mestrado tem como objetivo investigar especificamente se os contos de fadas podem ou nao motivar
o0s alunos de EFL a melhorar as suas competéncias de escrita. Analisa, em particular, se a integracéo
de contos de fadas contemporaneos no curriculo do CEFR B2 e C1 EFL pode aumentar a motivacao

dos alunos para produzirem a expressao escrita com mais confianca.

Foram dadas quatro aulas de uma hora e vinte minutos cada, a vinte e nove alunos (vinte
raparigas, sete rapazes e dois alunos transgénero) de uma escola privada de lingua inglesa. Durante as
aulas, os alunos foram apresentados a dois escritores de contos de fadas contemporaneos e leram
diferentes histérias destes autores. A turma do C1 centrou-se na versdo moderna de Carol Ann Duffy de
"The Emperor's New Clothes" e numa das suas histérias originais, '"The Stolen Childhood". Ao mesmo
tempo, os alunos do B2 concentraram-se nas histérias fraturadas de Jane Yolen "Sleeping Ugly", "The
Golden Balls", "Allerleirauh" e "Cinder Elephant". Foram também utilizados questionarios Google Form
como ferramenta de investigacdo quantitativa para a reflexdo dos alunos sobre a implementacdo dos

contos de fadas na turma.

A inclusdo de abordagens e atividades inovadoras nos planos de aula pretendia entusiasmar e
motivar os alunos, encorajando-0s a usar a sua imaginacdo e a desenvolver 0 seu pensamento critico
e, assim, permitir-lhes combinar a resolucdo criativa de problemas com melhores competéncias de

escrita criativa.

Com base nos resultados do projeto, pode concluir-se que a incorporacédo de contos de fadas
contemporaneos e de aulas ludicas aumenta positivamente a motivacao e o empenho dos alunos para

a competéncia da escrita.

Palavras-chave: competéncias de escrita, ensino de inglés como lingua estrangeira, escrita criativa,

motivacao
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To my students,
Fat Is Not a Fairy Tale
By Jane Yolen

| am thinking of a fairy tale,
Cinder Elephant,
Sleeping Tubby,
Snow Weight,
where the princess is not
anorexic, wasp-waisted,
flinging herself down the stairs.
| am thinking of a fairy tale,
Hansel and Great
Repoundsel,
Bounty and the Beast,
Where the beauty
has a pillowed breast,
and fingers plump as sausage.
| am thinking of a fairy tale
that is not yet written,
for a teller not yet born,
for a listener not yet conceived,
for a world not yet won,
where everything round is good:

the sun, wheels, cookies, and the princess.



INTRODUCTION

“When | was a little girl fairy tales were my favourite books because even before you opened them you knew how they are going to end.

Happily ever after.”

- Nicola Yoon

Writing is one of the most complex skills in which learners of English as a Second Language
(ESL) engage since it is, by definition, a 'process-oriented, goal-directed and problem-solving process'
(Griva et al., 2009, p. 132). Perfecting the writing skill has always been a challenge to both teachers
and students, requiring time and effort, student engagement, and commitment. According to

Annamaria Pinter's research in 'Teaching English to Young Learners, ' “writing is a practical and
valuable skill that is favoured when students are deeply interested in familiarising themselves with the
English writing system” (Pinter, 2010, p. 74). Teachers play an essential role in helping students
become interested in writing and even becoming better writers. Jeremy Harmer claims that the most
important task the teacher needs to carry out to help students is to provoke them into “having ideas,
enthusing them with the value of the task, and persuading them what fun it can be” (Harmer, 2004, p.
41). Teachers must also be aware of the writing conventions and genre restrictions in specific types of

writing by demonstrating this to students. Harmer suggests that teachers have to be able to draw these

features to students’ attention.

In whatever way students are made aware of layout issues or the language used to perform
certain written functions, for example, the important issue is that they are made aware of these

things — that these things are drawn to their attention (Harmer, 2004, p. 41).

Another crucial task allied to motivation and provocation is giving students support by being available
and helping them overcome difficulties. Students may find themselves disoriented, not knowing what to
write, especially in creative writing tasks. Here, the teacher provides direction by motivating the
students to complete the assignment, inspiring them to come up with ideas, and convincing them that it
may be enjoyable. Teachers must be prepared with suggestions so when students struggle, they can
immediately be helped rather than think of ideas on the spot. The time the teacher spends preparing
engaging and amusing methods of getting students involved in the writing task will not be pointless.
Additionally, closely allied to the teacher’s role as a provoker and motivator is that of supporter.
Teachers should be highly supportive, always available, and prepared to help students overcome
difficulties. Students need reassurance once they begin a writing task both with their ideas and the

means to carry them out.



In the context of developing writing skills, this project explores whether contemporary fairy tales
in ELT (English Language Teaching) can be used as a motivational tool to inspire students at (Common
European Framework of Reference for Languages) CEFR Bl and CEFR C1 levels (See Chapter 2 -
Research Methodology for explanation of CEFR). Both traditional and modern fairy tales have
substantial educational and cultural value and affect students' development in various ways (they boost
students’ imagination and develop creative thinking skills. Through fairy tales, students are given the
opportunity to imagine and think creatively. Imagination promotes social-economic development,
developing critical thinking in learners and cultivating creative problem-solving abilities). Given that
students often demonstrate a lack of confidence when it comes to writing, it was deemed appropriate to
researching the impact of fairy tales on students’ writing abilities. A literary analysis of the fairy tales
used in class will not be included in the lessons, and emphasis will be placed on their potential to
motivate students to write, leading to improved writing skills. Furthermore, students who have reached
B2 and C1 levels have achieved a good level of English. At this level of English, most students have
been learning English for at least six or eight years, and learning English has very often lost its allure,

leading students to become disinterested and disengaged.

Additionally, students at B2 and C1 levels usually take the Cambridge English exam, a
worldwide recognised exam given credence by most European academic institutions and universities. In
their writing skills development part of this exam, students must demonstrate knowledge of a range of
structures, vocabulary, and language functions like expressing opinions, hypothesising, justifying
evaluating and persuading. In the Cambridge written exam, which is divided into two parts, students
must write a formal essay in the first part of the test. In part 2, they are given a choice of writing a
report or proposal (exclusive to C1), an article, a review or emails/letters. In the B2 First for Schools

exam, stories are exclusive in the second part, as there are no reports.

Nevertheless, stories are discussed relatively little in class, which can challenge teachers and
students as completing story writing tasks can be difficult and time-consuming. Despite the many
advantages for students who take the exams, they have to learn the exam techniques and familiarise
themselves with the different exercises, which can become repetitive and monotonous. They often
become bored, unmotivated and less engaged in class, as they are only taught to write in specific
genres and writing formats. Randy Bomer suggests, “a sense of genre is one of the most important
mental frames we use in our writing” (Bomer, 1995, p. 109). Teaching to a restricted exam format

means many students have difficulty in expressing themselves, lacking original thoughts and ideas.



Fairy tales were chosen as the principal source for the EFL teaching materials, as they are
considered an excellent writing model for students. It is a genre with which students are familiar, having
either seen a film version, or read, or more likely heard a fairy tale when they were little. Additionally,
stories supply comprehensible input effectively, facilitating language learning. Fairy tales have pre-
defined terminology, a clear-set framework, and a limited structure, and they are lively. Successfully
using fairy tales in the classroom is facilitated by the fact that students are familiar with the setting and
plot, which serve as a pre-defined organisation framework enhancing students' interests and
participation and even their language learning. Stephen Krashen claims that students interested and
engaged in learning tend to have more significant potential in SLA (Second Language Acquisition)
(Krashen, 1982, p. 30). Therefore, using fairy tales in the classroom is seen as a favourable tool that
will attract students' attention and meet the requirements for language acquisition to occur naturally in

the classroom setting.

This project was focused on two B2 level classes of twenty-one students in total and one C1
level class of eight students. Altogether, there were twenty-nine participants between the ages of fifteen
and seventeen. To measure if fairy tales can increase their interest and motivation towards the written
production of the English language, in the first instance, an online questionnaire was designed, which
students were invited to complete. The second stage introduced fairy tales through 1hour20 minute
lesson plans. These lessons were planned and carried out in order to familiarise the students with the
content and form of contemporary fairy tales. Furthermore, the intention was to excite and motivate
students to write and to help students develop problem solving abilities, critical thinking skills and
writing proficiency (see Appendix A). Moreover, students were exposed to two contemporary authors of
fairy tales, Carol Ann Duffy and Jane Yolen. The aim was to take the students' existing knowledge of
fairy tales and use Duffy’s and Yolen's contemporary fairy tales to inspire a new understanding of this

genre so that students could create a unique sociocultural experience to motivate them to write.

The C1 students read Carol Ann Duffy's recreated tale of Hans Christian Anderson’s, “The
Emperor’s New Clothes” and her creation entitled “The Stolen Childhood” (Duffy, 2014). Duffy mixes
old-school fairy tale language with contemporary dialogue, which reflects the important themes in
modern society. Duffy, a former British Poet Laureate, writes in everyday, conversational language,
making her stories easy to read and understandable. Duffy's fairy tales are thrilling stories in wit,
humour and style. She has created contemporary versions of traditional fairy tales, which teenagers of

all ages enjoy. Dame Carol Ann Duffy, a Scottish playwright and poet, was born in Glasgow on 23=



December 1955. She attended Liverpool University, where she graduated with a degree in Philosophy
in 1977. Duffy lives in Manchester and is the Creative Director of the Writing School at Manchester
Metropolitan University. She was appointed Poet Laureate from 2009 until 2019, becoming the first
woman appointed to the position in 400 years. Duffy is one of the most important names in
contemporary British poetry, having achieved critical and commercial success. Her work is highly
distinguished for being both accessible and literary. It is read and enjoyed by critics and academics
alike, and her work is featured on university and school syllabuses. She is considered one of Britain's
most successful and well-loved contemporary poets. Duffy is best known for her verse. However, her
mastery of words makes her a natural storyteller in prose. In her book, Faery 7Tales (2014), she brings
the age-old fairy tale characters to modern readers, dealing with evil monsters, wicked witches and
brave heroines, including her original tales. Most of her fairy tales are traditional retellings of familiar

classics, not intended for young children but for older children and young adults.

On the other hand, the B2 students read Jane Yolen's fractured tales of “Sleeping Ugly”, “The
Golden Balls”, “Allerleirauh” and “Cinder Elephant” (Yolen, 2018). Yolen is an award-winning American
author who writes contemporary fantasy. She is best known as the American modern-day 'Hans
Christian Anderson', because her modified versions are haunting and dark, satirical and witty. Yolen's
fairy tales are familiar (“Cinderella” and “The Frog Prince”). However, she has altered them, fracturing
them subtly and profoundly. The American award-winning Jane Yolen was born in New York City on
11» February 1939. She is the author of hundreds of books, which include children's fiction, short
stories, graphic novels, nonfiction, fantasy, science fiction and poetry. Yolen currently lives in Western
Massachusetts and owns a house in Scotland, where she lives for a few months each year. In 1960,
Jane Yolen graduated from Smith College with a Bachelor's degree; and in 1976, she earned a master's
degree from the University of Massachusetts. Her collection How to Fracture a Fairy Tale (2018) was
written after she won The Emerald Circus award. Yolen is a prolific writer, an excellent interpreter of
tales, and a pioneer in storytelling. Her collection consists of twisted traditional fairy tales, playing with
various elements of fables and legends. Besides the familiar European tales, it includes Jewish
folktales, Greek myths, and stories with Chinese, Japanese, and Cheyenne roots. Yolen turns the
traditional fairy tale from something atmospherically familiar yet entirely original and humorous. Yolen

also uses conversational and easy-to-read language in her fractured fairy tales.

The project's structure consists of four chapters. The first chapter, the theoretical

framework, focuses on the literature review that supports the study, focusing on the educational value



of fairy tales and the students' socio-cognitive characteristics and motivation towards writing. The
second chapter analyses the research methodology employed. More specifically, the research
questions are put forward and the purpose of the study, design, and context are described. Additionally,
important information about the participants and methodological approaches is provided. The third
chapter includes the reflection stage discussing the importance and implications of the study's
findings. Graphs are used to visualise participants' views on writing fairy tales in class and to effectively
present and describe the data accumulated from the students' written assignments. Finally, the
conclusion discusses the implications and importance of the study’s findings, and the bibliography

and appendices follow next.

This project aims to facilitate foreign language teaching and particularly motivate teenage
students in their writing skills. By demonstrating and proving that fairy tales serve as a strong
foundation for the advancement of their writing abilities, this project aims to enhance EFL classroom
activities and methodologies that could result in practical and motivating English language writing

lessons.



CHAPTER 1: Theoretical Framework

“If you want your children to be intelligent, read them fairy tales. If you want them to be more intelligent, read them more fairy tales.”

—Albert Einstein

1. Engagement in the Contemporary Classroom

1.1. Student Attitudes towards Writing in the EFL classroom

Writing is considered to be a challenging task for students of all ages. Different factors affect
students' writing performances, like self-efficacy beliefs, cognitive factors and student attitude. Many
people and even children in primary school education have attitudes and preferences about writing. As
stated by Graham, et al. in their analysis of 7he Structural Relationship between Writing Attitude and
Writing Achievement in First and Third Grade Students, “young children’s attitudes or other motivational
characteristics highly influence writing achievement” (Graham, et al., 2007, p. 534). For this reason, it
is the role of the teacher to encourage the development of students' love for writing, which should be
among their most crucial teaching objectives. Albert Bandura, a researcher in the matter of self-beliefs,
hugely bolsters this statement. According to his theory, self-efficacy is a personal belief and judgement
in one's innate ability to accomplish goals with people disposed to act upon self-beliefs. This means
that the latter can have a negative or positive effect on overall achievement since they highly influence

how someone feels, acts and thinks (Bandura, 1995, pp. 1-5).

Regarding teenagers, and like younger learners, their social success and inner need for praise
encourage them to put forth more effort. At the same time, they persist in tasks only if they believe in
them and trust themselves and their abilities. Many studies have found a fundamental relationship
between achievement and self-efficacy in students of all ages. Research conducted by Frank Pajares
and Giovanni Valiante established that self-efficacy beliefs significantly impact students’ discerned
usefulness of writing, writing performance and writing apprehension (Pajares & Valiante, 1999, p. 390).
Likewise, Duane Shell et al. suggest that high writing achievement leads to positive self-efficacy beliefs,
meaning that students who have faith in themselves and their writing skills tend to perform better. In
contrast, students with low self-efficacy were easily distracted and quickly quit (Shell et al, 1995, p.

386).

Another motivational factor that outlines children's development of writing experience is their
attitude towards writing. It is defined by Stephen Graham et al. as “affective dispositions involving how

the act of writing makes the author feel, ranging from happy to unhappy” (Graham et al., 2007, p.



516). This definition explains why a student with a confident attitude towards writing often puts
considerable effort into writing tasks and persists with them despite set goals and challenges. Research
by Mckenna, Kear & Ellsworth suggests that students with a positive attitude towards writing are likelier
to write more frequently and expend more effort on writing tasks than their peers with negative attitudes
towards similar tasks (Mckenna, Kear & Ellsworth, 1995, pp. 934-956). According to Graham, this may
be partly due to the possibility that writing attitudes have been shown to influence cognitive processing
(Graham, 2006b, pp. 457-478). There is a possibility that students’ negative writing attitudes are more
cognitively demanding and therefore require more cognitive resources than positive attitudes. J.R.
Hayes affirms this is an essential factor to consider, as writing can be a cognitively burdensome
process, and reduced resources may lead to limited writing success (Hayes, 1996, pp. 1-30).
Furthermore, according to Graham, there is evidence that younger learners generally have more
positive attitudes than older ones (Graham, 1993, pp. 237-249). However, this remains an area in
need of further research. While writing requires a significant effort and students do not particularly like
it, it can be proven to be an exciting and gratifying skill since it is the most visible of all the skills. It is a
fact that many learners take a long time to master this skill. Wendy Scott and Lisbeth Ytreberg mention
that it can become enjoyable and motivating for learners if the tasks are exciting and well-designed and
emphasise that “becoming a writer in a foreign language is magic” (Scott & Ytreberg, 1990, p. 82).
Stephen Krashen suggests that to make writing more attractive to students, teachers must support and
continuously guide them by highlighting students' strengths and encouraging them to try harder.
Similarly, the key to motivational development and positive reinforcement is concentrating on topics of
interest (Krashen, 1982, p. 29). For this reason, the EFL (English as a Foreign Language) teacher
should ensure that the topics of the written assignments reflect the pupils' preferences, needs and
interests. Students will succeed in increasing their motivation and attitudes towards writing in the target

language if there is increasing student enthusiasm and involvement in the writing process.

1.2. Engagement and Motivation

In most fields of learning, motivation is crucial to success. According to Stephen Krashen,
negative emotions arise through apathetic moods, including low motivation, low self-esteem, and
debilitating anxiety. (Krashen, 1982, p. 30). Likewise, Rebecca Oxford also claims that the affective side
of a student is most likely the most significant influence on language learning (Oxford, 1996, pp. 2-3).
Consequently, to reduce learners' negative moods and improve their motivation in learning, Krashen
expresses that language teachers should create a lower affective filter and motivation-stimulating study

environments where students can establish higher self-esteem and a better sense of confidence and



fulfilment. Krashen mentions that in SLA, many critical factors of learners' success in language learning
should be connected to the student's emotional condition. (Krashen, 1982, pp. 29-30). That being the
case, it is the teachers' responsibility to help students overcome these potential barriers to learning.
English teachers should apply out-ofthe-box and fun approaches in class in order to enhance and
motivate students to learn. Thus, learning will likely accelerate as student engagement increases while
retention is expected to improve. Encouraging peer collaboration and communication is also vital to
create a sense of belonging that helps students feel united and accepted. The notion of engagement
has significantly impacted educational psychology over the last two decades: it assures meaningful
learning followed by active participation in classrooms. The significance of active task engagement is
just as crucial in the second language (L2) classroom (Mercer & Dérney, 2020, pp. 73-76). Many
language teachers would agree that mastering communicative language skills will not take place without
participating in extensive communicative practice; this requires students' willing engagement. The
concept of 'engagement' offers a substantial advantage over motivation and other significant learner
characteristics, which is critical for effective teaching practice in the rapidly changing reality of the
twenty-first century: its direct connection to concrete classroom behaviours (Mercer & Dérney, 2020,
pp. 4-6). The importance of the relationship between learner and teacher is the basis for all learning
engagement. The behaviours and attitudes of the teacher are fundamental as students need to be
interested in both the subject being studied and, in the topics, and activities they are presented with.
The choice of material taken to class is fundamental, including how these materials are used in the
lesson. Teachers should believe in all their learners' potential to improve, supporting and reinforcing
learner autonomy, including being empathetic, approachable and responsive to learner individuality

(Mercer & Dorney, 2020, p. 8).

According to Jeremy Harmer, "motivation is essential to success in the learning process and
without such motivation we will almost certainly fail to make the necessary effort" (Harmer, 2001, p.
51). Harmer mentions two types of motivation. The first type is extrinsic motivation, caused by external
factors like the hope of financial rewards, the possibility of future travel or the need to pass an exam.
The second type of motivation is intrinsic motivation, which comes from inside the individual. This
means that people can be motivated by the enjoyment of the learning process or the desire to make
themselves feel better. Researchers acknowledge that intrinsic motivation is essential for encouraging
success. Harmer presents the sources of motivation in his book 7he Practice of English Language

Teachingthat are worth considering:



The society we live in: outside any classroom, there are attitudes to language learning and the
English Language, especially, for example, the importance of learning English considered by a given
society. These views of language learning affect the student's attitude, profoundly affecting the degree of

motivation the learner brings to the classroom.

Significant others: besides the world's culture around learners, their attitude to language learning will

be hugely affected by the influence of people close to them.

The method: both teacher and learner must have some confidence in how teaching and learning
occur. When this confidence is lost, motivation can be disastrously affected. However, success is likely
to be achieved when both teacher and learner are comfortable with the methods being used (Harmer,

2001, pp. 51-52).

A healthy learning environment within the classroom is also an essential factor. The relationship quality

between group members affects learners' willingness to engage and can influence motivation.

Students’ social and academic lives are intertwined. Peers can provide companionship,
emotional support, and validation, and they can help with solving academic problems. Students
who have positive relationships with their peers have been found to have higher levels of

engagement, motivation and achievement (Fredricks, 2014, p. 161).

Pinter also emphasises that "children are motivated by positive attitudes to English and the learning
context. This means that they want to learn English because they enjoy the activities and the
comfortable atmosphere in class" (Pinter, 2010, p. 38). The significance of pair or group work also has
the potential to produce engaging and more active participation. Cohen and Lotan report that even
learners 'who usually do anything but what they are asked to do' become highly engaged with their work
and are 'held by the action of the group' (Cohen & Lotan, 2014, p. 3). Furthermore, having students
work in pairs or small groups can significantly improve learning and help them become more
successful. In this way, students are more included in the learning process as the usual pace of the

lesson changes, with students becoming the focus of attention.

1.3. Increasing Engagement in Adolescents

Teenagers are often seen as problematic in many areas despite their relative success as
language learners. However, with their enormous ability for abstract thought and their fervent
commitment to what they do, teenagers may be the most exciting learners once they are engaged. Most

understand the need for learning and, with the proper goals, can be responsible enough to do what is



asked of them. Teenagers are bound up with a conspicuous search for identity and a need for self-
esteem. Adolescent students often have an overwhelming need for peer approval. Therefore, it is the
teacher's job to provoke student engagement with material which is involving and relevant.
Simultaneously, teachers must bolster their self-esteem and recognise their need for identity. According
to Herbert Puchta and Michael Schratz, problems with teenagers result partly from "[...] the teacher’s
failure to build bridges between what they want and have to teach and their student’s worlds of thought
and experience” (Puchta & Schratz, 1994, p. 4), —advocating linking language teaching far more
closely to the learners' everyday interests through the use of 'humanistic' teaching. Students must be
encouraged to respond to situations and texts with their experiences and thoughts rather than simply

answering questions and doing abstract learning activities.

Many articles and books have been published on the importance of relevance to forming
engaged adolescent readers, providing potential ideas for achieving engagement. Following Dr Tatum's
"Texts and Adolescents', included in Kathleen A. Hinchman and Heather K. Sheridan-Thomas's
anthology Best Practices in Adolescent Literacy Instruction, advocating a system of learning where
teachers work toward identifying the connections adolescents have or can make with a text and build
instruction around them is important. This is especially crucial for adolescent students when they are at
an age where they encounter several forces which will "shape, define, and inform their existence"
(Tatum, 2014, p. 4). Teachers can be one of these forces, careful yet effective. Tatum affirms that
literature should be taught in a "culturally responsive" manner, where learners are encouraged to think

differently due to what they have read.

Moreover, culturally responsive literature education involves recognising the need for various
texts that go beyond the typical "standards-driven or achievement-driven imperatives" (Tatum, 2014, p.
11). When the presentation of material is motivated predominantly by test results and high grades, even
advanced students tend to have less actual involvement with the text and thus learn less than they
would have otherwise. Tatum suggests teachers must move away from the standard texts partly and
focus more on texts that lead students to become more personally involved and invested. Texts that will
compel students to re-examine what they think about the world. Dr David O'Brien and Deborah Dillon
mirror this idea of personal investment in the chapter they contributed to this anthology, '"The Role of
Motivation in Engaged Reading of Adolescents" O'Brien and Dillon see learners' motivation as being
inevitably linked to how crucial they believe the task to be. To be motivated to read, students must "be

supported in assessing the goal as valuable" (O'Brien & Dillon, 2014, p. 40). O'Brien and Dillon
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demonstrate a pyramid model with four levels to promote learner achievement. The base level is the
encouragement and care provided by the teacher, followed by the teacher's knowledge of effective
research-based strategies. The second highest level is the teacher's recognition of students' interests,
and the top level is student engagement, which consistently follows the first three (O'Brien & Dillon,
2014, p. 40). It is important to note that for that level of achievement to be reached, all the other three

levels must be present.

Student interest is also vitally important. Derek Glover and Sue Law’s work /mproving Learning:
Professional Practice in Secondary Schools also highlight the importance of student relevance. From
their point of view, students respond better when they see how texts relate to their own lives. Glover and
Law support that after relevance has been established, curricula must be built on values that challenge
and motivate students, challenge low expectations, provide a variety of learning experiences, develop a
range of intelligence in each student and provide opportunities for progression and measure attainment.
Therefore, teachers and students must work together to create an effective learning environment for this
to be possible. O'Brien and Dillon also stress the need for teachers to include learners in learning
decisions. Warren Kid and Gerry Czerniawski's book 7eaching Teenagers. A Toolbox for Engaging and
Motivating Learners devotes an entire chapter to this idea. They admit that building a productive and

effective learning environment automatically includes communication between students and teachers.

Stanley Pogrow’s book, 7eaching Content Outrageously: How to Captivate All Students and
Accelerate Learning, presents a brilliant example of what can be done when students are shown
relevance and given a voice. Pogrow introduces his tried-and-true idea of "Outrageous Teaching" to get
students engaged and involved in what happens in the classroom. He defines "Outrageous Teaching”
as teaching that “integrates humour, imagination, and dramatic technique to develop inventive
storylines that provide a context that seems important to students in terms of how they think” (Pogrow,
2009, p. 6). The necessity of making material significant to students is crucial. Pogrow argues that
“Outrageous Teaching” tends to “enrich the quality of school life for both teacher and student while
creating new bonds between them” (Pogrow, 2009, p.6). Pogrow's “Outrageous Teaching”
incorporates outside-the-box and dramatic elements to teaching to capture students' interest. Pogrow
emphasises, “It is legal to incorporate humour, weirdness and fantasy into the teaching of content -
and for this generation of students it is probably essential” (Pogrow, 2009, p. 149). The creativity,
unexpectedness, and the fun integrated into lessons lead to a deeper understanding. Pogrow confirms

and demonstrates that “linking learning to students’ sense of imagination and culture is not a diversion,
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but instead is integral to stimulating the desire to learn, increasing retention, and deepening
understanding (Pogrow, 2009, p. 37). His methods show how it is possible and highly effective for
teachers to bring content to life in ways that will pique learners’ interest without sacrificing any

information.

2. The importance of using fairy tales

In recent years, there has been an increase in fairy tale film recreations produced in Hollywood.
Maria Tatar acknowledges that fairy tales' eternal popularity is due to the "significant social function -
whether critical, conservative, compensatory, or therapeutic" that they serve (Tatar, 1999, p. 11). From
a semiotic viewpoint, fairy tales naturalise and shape our culture: stories are repeated and altered over
time, reinforcing attitudes, ideological values and beliefs until they become self-evident or ordinary.
Therefore, young readers unintentionally become indoctrinated into a cultural ideology (Chandler, 2007,
p. 145). The researcher chose to work with the fairy tale genre, as they are a familiar genre to most of
the students, and fairy tales have recognisable plots and archetypes. This familiarity provides the
perfect canvas to create fractured fairy tales that subvert and challenge ideological values. Tatar
explains, "Fairy tales derive their meaning through a process of engaged negotiation on the part of the
reader" and the writer (Tatar, 1999, p. 14). Thus, the meaning of a tale is created by the reader's
interpretation. Despite the connection between children and fairy tales, students of all ages can take to
the challenge of reinventing the fairy tale. Storytelling is intrinsic in all of us, and narratives provide a
means to process and work through material that might otherwise be difficult to discuss. Within a fairy
tale's "minimalist style" (Tatar, 2015, p. 6) lies an excess of issues to analyse, discuss, challenge and
deconstruct. The formulaic plots allow a flexible framework for learners to be creative with their
reinventions. Therefore, fairy tales offer an effective and engaging writing prompt. Narratives engage
learners in an active process of meaning-making. Learners can use stories in class to make sense of

the world (Mercer & Dorney, 2020, p. 141).

Stories have an unbelievable emotional pull and can awaken curiosity through human interest and

empathy.

Story is one of the most powerful cognitive tools students have available for imaginatively
engaging knowledge. Stories shape our emotional understanding of their content. Stories can
shape real-world content as well as fictional materials. It is this real-world story-shaping that

promises most value for teaching (Egan, 2005, p. 2).
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Stories encourage learners to think, use their imagination, and develop cognitive flexibility and creative
skills. A crucial benefit of using stories in education is that research has shown that the brain
remembers information more efficiently when it is presented in narrative form because the structure of
the story is familiar and easy to relate to and also because the content information is linked together;
this is seen in fairy tales. Furthermore, stories can enhance learning at any age or level, from young

learners to tertiary level and beyond (Mercer & Dorney, 2020, p. 142).

3. Fairy tales: A Literary Genre for Learners
There is a variety of definitions for fairy tales. 7he Oxford Dictionary of English Folklore defines
the term as a group of "oral narratives centred on magical texts, quests and transformations" (Simpson

& Roud, 2003, p. 117). Additionally, John Cuddon stresses that:

The fairy tale is a narrative in prose about the fortunes and misfortunes of a hero or heroine
who, having experienced various adventures of a more or less supernatural kind, lives happily
ever after. Magic, charms, disguise and spells are some of the major ingredients of such stories

[...] (Cuddon, 2013, p. 266).

Based on Jack Zipes' article “The Meaning of Fairy Tale within the Evolution of Culture,” the
fairy tale has roots in a variety of short tales that were popular worldwide thousands of years ago and
still exist in various forms depending on the context. The interaction of oral, written, and other
technological breakthroughs and innovations (such as photography, painting, film, Etc.) shaped and was
shaped by the fairy tale. The fairy tale contains fragments of knowledge that contributed to the cultural
evolution of specific groups. It is unstable and fluid, adapting to changing contexts through the human
propensity to rewrite pertinent tales and through technology that facilitates and enhances

dissemination. Some define ‘fairy tale’ as a specific narrative form with easily identified characteristics.

Others, on the other hand, suggest that it serves as an umbrella category under which several
other forms may be classed. The phrase ‘fairy tale’ was originally used by Marie-Catherine d’Aulnoy in
her 1697 publication of her first collection of stories. The fact that she titled her writings ‘contes de
fées’, which translates to ‘tales about fairies,” was extremely significant because the term ‘fairy tale’ did
not become widely used in English until 1750. A conte, cunto, cuento, skazka, story or marchen was
simply a fairy tale. No author had ever referred to their work in print as a fairy tale before d’'Aulnoy first
used the term. One of the first nationalities to print folktales were the ltalians. However, the fairies in
these stories were not singled out or given the important position that the French women writers known

as conteuses and salonniéres accorded to them in the seventeenth century. Six years after its
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publication, the literary tale “The Isle of Happiness” became the talk of the literary salons and was
given many different definitions. The majority of the stories written by women and some male writers
had fairies as the central characters in their plots. The phrase ‘contes des fées’ was first used in French

and English in 1697, and it is still used today.

Before their works were published, French women writers read or performed their stories in
literary salons. Their confrontations with male writers and opposition to the societal norms they lived
under were mirrored in their fairy tales. Fairy tale writing was solely a female endeavour, and the
feminocentric salons that encouraged it went hand in hand. Without defining a set of rules, the female
writers joined a fairy cult and called upon the fairies they created to arbitrate conflicts on their behalf.
The fairy tale was a defence of secular society in the context of a pietistic fin de siécle. It was associated
with children and the lower classes and championed primarily by women writers (Zipes, 2011, pp. 221-
243). Additionally, in 7he Penguin Book of Western Fairy Tales, edited by Jack Zipes, he states that fairy

tales:

[...] emanate from specific struggles to humanize bestial and barbaric forces, which have
terrorized our minds and communities in concrete ways, threatening to destroy free will and
human compassion. The fairy tale sets out to conquer this concrete terror through metaphors

(Zipes, 1993, p. xi).

Although it is difficult to pinpoint when the first literary fairy tale was conceived, it is also extremely
difficult to define precisely what a fairy tale is. It is known that oral folk tales, which contain wondrous
and marvellous elements, have existed for thousands of years and were primarily told by adults to
adults. They encouraged a sense of community and the belief that a better world might be created
through miracles involving miraculous change. They offered guidance, amusement, caution, initiative
and enlightenment. They unlocked doors to internal mental realms that required external, physical
expression. They were to be used and modified per the requirements of the tellers and the listeners
(Zipes, 1993, p. xii). The fairy tale is a distinct genre even though it is similar to the oral folktale in that
it is mostly communicated through writing. It is unchanging in this sense even though it may be said, as

Vladimir Propp explicitly notes in his Leningrad State University lectures:

The literary tale, like other literary works of art, may come into use by the people and begin to
circulate, produce variants, pass orally from person to person; in that case it too enters the

folklorist’s field of study (Propp, 2012, p. 16).
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These examples highlight that all fairy tale definitions emphasise the fact that their aesthetics,
themes and characteristics reflect learners’ interests and needs. This is due to the fact that they
highlight the fairy tales’ focus on fairy creatures and magic, their familiarity and repetition and their
sociocultural roles. An active imagination is required on behalf of the reader to have an interpretative
idea of the magic in fairy tales. Consequently, fairy tales are ideal for adolescent readers considering
their inventiveness and creativity. Repetition adds rhythm and mysterious charm to their content,
therefore, it is perfect for readers whose reading comprehension is increased by the activation of all the
senses and the creation of neuron connections. Last but not least, as their sociocultural values are
presented through well-known simple stories, their understanding and acceptance by young and
immature readers becomes much more understandable. As far as EFL learning is concerned, these
characteristics foster language acquisition by capturing students' attention, increasing their engagement
with the process, promoting intercultural competence and providing multiple opportunities for

memorising information.

Regarding fairy tales’ magic elements, what makes their literary magic world so special is that it
is not isolated from the real world. Even though their supernatural content is expected to contribute to
an insight into an unreal, imaginative, magical and new world, it familiarises the adolescent readers
with another version of the world they already know since reality serves as the basis of their fictional
conceptualisation. Accordingly, the literary world, in reality, represents the world around us. J. R. R.
Tolkien confirms, "children's knowledge of the world is so small that they cannot judge, off-hand and
without help, between the fantastic, the strange (that is rare and remote facts), the nonsensical, and the
merely 'grown-up™ (Tolkien, 1966, pp. 38-39). What Tolkien emphasises here has to do with the
conveyance of social values and moral messages, for fairy tales are used to convey life lessons to
learners since their magic elements indirectly present to children concepts that are too complicated

emotionally and cognitively for them.

Undoubtedly, it is a fact that fairy tales have always been exploited as pedagogical instruments.
The use of fairy tales can vary depending on the age group of the learners. With young learners
(between the ages of seven to twelve years old), fairy tales are often used to introduce basic vocabulary,
simple sentence structures, and basic language skills. The focus is on developing listening and
speaking abilities. In contrast, fairy tales can be used to expand vocabulary, enhance reading
comprehension, and stimulate critical thinking and analysis skills in adolescents. The language used in

fairy tales for adolescents may be more complex and nuanced. Young learners often approach fairy
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tales from a literal perspective, focusing on the characters, events and moral lessons. Their cognitive
abilities are still developing, and they may struggle with abstract concepts or symbolic meanings. Fairy
tales for young learners often have simpler language and shorter narratives, making them more

accessible.

Conversely, adolescents have more significant cognitive capacity and can engage with fairy
tales on a deeper level. They can analyse the themes, symbolism, and social implications within the
stories. Fairy tales for younger learners often emphasise simple moral lessons, such as the importance
of kindness, honesty and perseverance and are used as a means to introduce basic language skills,
vocabulary and cultural elements. Fairy tales for adolescents, however, can explore more complex
moral and ethical issues, encouraging critical thinking and reflection. They may tackle topics like power
dynamics, social justice, and personal identity. Young learners often connect with the characters and
events in fairy tales on an emotional level, exploring basic emotions like fear, happiness and sadness.
Fairy tales can help them make sense of their own emotions and experiences. For adolescents, fairy
tales can delve into more complex emotions and psychological aspects. They may address themes like
identity formation, self-discovery, and the challenges of adolescence. While young learners may not
engage in extensive literary analysis of fairy tales, adolescents can explore the narrative structure,
character development, and symbolism within the stories. They can compare different versions of fairy
tales, analyse the cultural context in which they were created, and examine the impact of these stories
on society. Young learners often engage in creative activities related to fairy tales, such as retelling
stories, creating artwork, or acting out scenes. These activities promote imagination and oral language
skills. Adolescents can also participate in creative expression, but their activities may involve more
advanced tasks like writing their own fairy tales, adapting stories into different formats, or discussing
alternative endings. It is crucial to consider the development stage and interests of the learners when
selecting and adapting fairy tales for educational purposes. Adaptations and discussions should be age-

appropriate to ensure maximum engagement and learning outcomes.

Fairy tales revolve around the themes of justice, fear, greed, jealousy, punishment,
perseverance, retribution, mercy, kindness and love. They provide a suitable context within
interpersonal relationships or human-environment relations that can be comprehensively studied and
presented. In fairy tales, the length and level of complexity regarding vocabulary and structure further

enhance the adolescent readers' acknowledgement of the intended morals and meanings. Fairy tales
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tend to have short plots; however, their content remains excessively rich. David Russel supports this

notion:

Children's literature will often have less complexity of plot, less profundity of psychological
analysis, and more simple pleasures and pains than are found in adult writing, and it will,
usually, have the security of the happy ending; yet in its creations of new worlds, its
explorations of alien points of view, its subtle investigations of language and metaphysics, and
its continual spiritual penetration, it gives us a creative country as 'mature' as the adult's

(Russel, 2005, p. 38).

In other words, regardless of their stylistic simplicity, fairy tales thrive in recreating the world, allowing
readers to assimilate and process a general truth indirectly. Likewise, it matches students' needs
considering how quickly they can lose interest. When concerning EFL learning, it is unquestionable that
adolescent readers cope better with short texts, and they get discouraged by lengthier ones, which
presumably contain unfamiliar words and other barriers to their comprehension. Repetition in fairy tales
also contributes to their conveyance of sociocultural messages in an intelligible manner. The use of
language, repetitive structure and characters depicts the real world in such a way as to make it easily
understood, corresponding with students' mental capacities. Firstly, fairy tales include well-defined good
and evil characters, and the clear division between the characters allows readers to immediately
understand the difference, giving the 'villain' or 'anti-hero' no opportunity to be favoured among the
readers. The heroines and heroes often include princesses and princes, poor people and innocent

children, while the villains are usually wealthy old people, witches and wild animals.

Moreover, considering that good characters are always rewarded, and the evil ones are usually
punished, it is considered that fairy tales encourage a particular ethical code or communicate certain
cultural/gender attitudes to adolescent learners. The latter are inspired and identify with the story's
hero, and the desire to follow the example is awakened. Contrarily, the villain's bad behaviour and
subsequent punishment represent distracting examples, raising ethical and moral concerns while
motivating children to establish the correct values in their lives. To ease learners' understanding, fairy
tales follow the classic storytelling structure. Like all narratives, fairy tales comprise a clear beginning,
middle and end. However, their stories always unfold around a problem or conflict. The latter may be
relatable to real life, but in the story, it is resolved using supernatural magic powers. Despite the magic,

the main characters' conflict and struggle appear authentic, and failure is possible.
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In Vladimir Propp’s book, 7he Russian Folktale, he suggests “a body of artistic devices that
have taken shape throughout history can be called a poetics, and | would now say that folklore genres
are defined by a specific poetics. Thus, we arrive at the original, most general definition: The folkloric
tale is a (genus proximum - the nearest kind) that is distinct from all other kinds of narrative in its
specific poetics" (Propp, 2012, p. 15). Propp’'s Morphology of the Folktale asserts that “fairy tales
possess a quite particular structure which is immediately felt and which determines their category, even
though we may not be aware of it” (Propp, 1968, p.6). This particular Proppian concept of poetics is
present in the fairy tale. Propp’s work is particularly noteworthy due to his realisation of the significance
of plot function. The plot function stands in contrast to the variable elements, which may change, as the
component of the fairy tale structure that is constant from variation to variation. According to Propp,
“[...] my analysis originated in the observation that in the wondertale different characters perform
identical actions, or, what is the same thing, that identical actions can be performed in very different
ways” (Propp, 1968, p. 73). Propp’s work recognised the extraordinary repetition of actions in the fairy
tale, undertaken in a variety of different ways, as opposed to focusing on the series of discrete incidents
that distinguish a particular variant or on the ethnic, linguistic, or national transformations undergone by
a central motif (Murphy, 2015, p. 39). When choosing words for a story, the speaker or writer has the
flexibility to explore possibilities that no one has ever considered. The story celebrates the marks as
miraculous, whether in the form of letters, words, sentences or signs. The fairy tale has persevered in
highlighting the changing of the marks with spells, enchantments, disenchantments, resurrections, and
recreations more than any other literary genre. Since it became gradually essential in the contemporary
world to adapt the oral tale to literary standards and make it suitable for transmission in the public
realm, the fairy tale defined itself as a genre by absorbing and expanding the oral tale (Zipes, 1993, p.
xii). The wonder folk tale, also known as the Zaubermdérchen or the conte merveilleux, is an example of
how the fairy tale appropriates a particular oral storytelling tradition. Wonder stories became the literary
fairy tale genre as they were increasingly recorded in the fifteenth, sixteenth, and seventeenth centuries.
This genre started establishing its own conventions, motifs, topoi, characters, and plots primarily based
on those created in the oral tradition but modified to speak to an audience of readers of the aristocracy
and the middle class. The peasants’ material, tone, style, and beliefs were integrated into this new

genre despite being excluded from the creation of this literary legacy (Zipes, 1993, p. xii).

What exactly is a wonder tale? In his now-famous study, 7he Morphology of the Folk Tale,
Vladimir Propp defined the 31 fundamental processes that result in the construction of a paradigm.

This archetypal story form that is still popular in Europe. Propp used the term “functions” to refer to a
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story's fundamental and constant elements that are the acts of a character and are required for

advancing the action. To restate the roles with a different focus:
1. The protagonist encounters a restriction or prohibition, which he or she inadvertently breeches.

2. After departing or being exiled, the main character either receives or takes on a task associated with
the interdiction or prohibition. It is an indicator that the task is assigned, and it is a sjgn. In other words,

the protagonist’ character will be marked by the task that is his or her sign.

3. The protagonist comes into contact with one of the following: (a) a villain; (b) an enigmatic person or
creature who bestows gifts upon the hero; (c) three different animals or creatures who are helped by
the hero and vow to pay him or her back; or (d) three animals or creatures who offer gifts to aid the

hero who is in need. The gifts are frequently supernatural substances that effect miraculous change.

4. The empowered protagonist is put to the test before going on to fight and defeat the villain or hostile

forces.

5. The protagonist experiences an abrupt, although usually brief decline in their circumstances. In order

to turn the tide of fate, a wonder or miracle is required.

6. The protagonist uses the bestowed gifts, such as magical powers and cunning, to accomplish their
objective. The result is: (a) three conflicts with the villain; (b) three seemingly impossible tasks that are

still accomplished; or (d) the dispelling of magic spells are the outcomes.
7. The antagonistic forces are subdued, or the villain is punished.

8. The protagonist’s achievement usually results in one of the following: (a) marriage; (b) financial

prosperity; (c) longevity and wisdom; or (d) any combination of the first three (Zipes, 1993, p. xiii).

Wonder stories rarely have a sad ending. There is victory against death. “Once upon a time” or
“Once there was” introduces the story. The tale never truly ends where it ends — the beginning is at the
end of the tale. The phrase “once upon a time” does not refer to the past but rather to the future; the
timeless nature of the story and its lack of geographic specificity gives it utopian overtones since the
word “utopia” originally meant “no place,” a place that no one has ever imagined. The utopian core of
the story is created and guarded with hopeful minds. The archetypal purposes of the wonder story are
significant because they aid in remembering for both the narrator and the audience. Due to the
recognisable characters who are connected to specific tasks and settings help us store, recall, and

reproduce the utopian spirit of the story and to alter it to meet our experiences and desires (Zipes,
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1993, p. xiii). Characters, setting, and motifs are combined and changed depending on particular
purposes to arouse wonder. It is clear that the sense of wonder separates the /iterary fairy tale from the
moral story, novella, sentimental tale, and other contemporary short literary genres. This sense of
wonder distinguished the wonder tales from other oral tales such as the legend, the fable, the anecdote,
and the myth. Astonishment is caused by wonder, sometimes viewed as a supernatural occurrence and
can be an omen or a portent when it manifests in a marvellous object of phenomenon. It inspires awe,

dread, admiration, and reverence (Zipes, 1993, p. xiv).

Fairy tales are known for using formulaic language as they include many "multiple-word
phraseological units" (Schmitt, 2010, p. 117). These are set expressions, rhymes, songs and idioms
stored in and recalled holistically from memory. A typical example of a formulaic expression is the
unigue opening and closing phrases included in fairy tales. Virginia Haviland mentions that "Once upon
a time..." is the most common opening phrase in English-speaking fairy tales (Haviland, 1972, p. 7). It
serves as a magic gateway allowing readers to enter the fictional world. Likewise, the most famous
closing expression is "They lived happily ever after," which again leaves readers with the belief that the
main protagonists have had prosperous and joyful lives. There are similar opening and closing phrases
like: "There once was...", "In a far-far away land", and "They lived for many, many joyous years". From
the preceding, it is pretty clear that fairy tales are 'placeless' and 'timeless', as their place and time
remain unknown. Elisabeth Rose Gruner further supports this by highlighting the fairy tales' eradication
of both place and time and its contribution to their perceived universality, explaining how such stories
have been passed down from generation to generation and still influence their readers or listeners in

spite of their source language and cultural backgrounds (Gruner, 2010, p. 5).

4, Fairy Tales and EFL Teaching

In the context of EFL teaching, every English language lesson's objective is to develop language
skills to communicate and understand concepts and cultural ideas in the source language. As
mentioned before, fairy tales can contribute in many ways to improving students’ knowledge of the
English language and their holistic cultural advancement. As the oldest literary genre, fairy tales enrich
students. Gillian Lazar states that literature "can help to stimulate the imagination of our students, to
develop their critical abilities and to increase their emotional awareness" (Lazar, 1993, p. 19). Fairy
tales can positively impact language acquisition since they guarantee student participation. Literary
texts, like fairy tales, introduce readers to "genuinely interesting and motivating topics to explore in the

classroom" (Lazar, 1993, p. 27). These themes can evoke a powerful emotional response and personal
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involvement in students and have been proven to be more captivating than constructed narratives found
in traditional English language course books. This kind of sustained attention and student involvement
in the introduced material contributes to implicit or incidental learning, meaning that students learn
without pressure and conscious effort in the awareness of what has been learned. In addition to their
exciting topics, fairy tales can also attract the student due to the authors' witty and humorous language.
Students get so absorbed in the plot of fairy tales that they "acquire a great deal of new language
almost in passing" (Lazar, 1993, p. 17). However, this creation of such a motivating and promising
atmosphere presupposes that literature teaching is conducted in a non-stressful and engaging manner
so that students do not feel that they are forced to read, particularly in the case of teenagers.

Teenagers' reactions may vary greatly when they revisit fairy tales they have known since
nursery school. While some teenagers may find comfort and enjoyment in revisiting familiar stories,
others may feel disinterested or even perceive it as a problem. Revisiting familiar fairy tales can evoke a
sense of nostalgia and provide comfort to some teenagers. These stories may remind them of their
childhood, spark fond memories, and offer a sense of familiarity and continuity in their lives. This
positive emotional connection can lead to a positive reaction to the texts. Some teenagers may
genuinely enjoy revisiting familiar fairy tales. They may appreciate the themes, characters and storylines
and find joy in rediscovering the tales. For these individuals, revisiting these stories can reignite their
passion for reading and storytelling. As adolescents grow older and develop critical thinking skills, they
may approach familiar fairy tales with a new perspective. They can analyse the narratives, themes and
symbolism more deeply, leading to a richer understanding and appreciation of the texts. This analytical
engagement can enhance their reaction to the stories.

On the other hand, some may feel disinterested in revisiting fairy tales they have known for a
long time. They may perceive stories as simplistic or irrelevant to their interests and concerns. They
may need additional motivation or a different approach to engage with the texts in such cases.
Adolescents may also crave new challenges and novel experiences. Revisiting familiar fairy tales may
not meet this need for intellectual stimulation or personal growth. They may prefer exploring new
genres, authors or more complex texts that align with their evolving interests and maturity level.
Introducing adolescents to alternative versions, adaptations, or modern retellings of familiar fairy tales
can pique their interest. These variations can provide a fresh perspective and inject novelty into their
reading experience. Discussing and comparing different adaptations can foster engagement and critical
thinking. Using contemporary fairy tales in English classrooms might be the first step towards cultivating

the student's lifelong interest in the target language, literature and culture. Contemporary fairy tales are
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often relatable to students’ lives and experiences. They incorporate modern settings, issues and
language, making them more engaging and relatable. This relevance helps students connect with the
stories and enhances their interest in the target language. There is a better cultural understanding, as
contemporary fairy tales can provide insights into the cultural aspects of the English-speaking world.
Students can learn about cultural values, societal norms and diverse perspectives by exploring these
stories. This exposure to different cultural contexts can foster curiosity and deepen understanding of the

target language and culture.

Furthermore, contemporary fairy tales often provide a platform for creativity and imagination.
They can inspire students to write their own stories, adapt existing tales, or create multimedia projects.
These creative endeavours foster a deeper connection with the target language and cultivate a lifelong
passion for storytelling and literary expression. Penny Ur believes that literary texts are ideal teaching
materials for language teaching because of their contribution to enjoyment and motivation. These two
factors are crucial for fostering student language advancement in terms of grammar, vocabulary, writing

and intercultural competence and their desire to continue learning.

4.1. Fairy Tales in Enhancing Writing Skills

Teachers acknowledge that some students face great difficulties in producing their own texts.
They find they have limited vocabulary and are not confident enough about the writing structures. Fairy
tales can enrich and broaden students' writing skills, providing the necessary language, vocabulary,

structures and cultural context.

First and foremost, Joanne Collie and Stephen Slater claim that fairy tales allow readers to
familiarise themselves with many features of the written language, such as the formation and function
of sentences and the different ways of connecting ideas (Collie & Slater, 1987, p. 5). Since these
features contribute as the basis of the learners' writing, fairy tales provide students with a
predetermined organisational scheme, raising their confidence in their ability to produce cohesive and
coherent sentences while organising them into meaningful paragraphs. As mentioned before (see
Chapter 1.3), fairy tales possess a particular structure (Propp, 1996, p. 6). Therefore, it is expected that
the participants will be able to replicate the same structure in their own stories through the teacher's
guidance. Familiarising students with a story pattern while they re-use it in their writing can help them

cope with future writing activities.

Moreover, numerous types of research in the EFL context learning have proven that extensive

fairy tale or literature reading corresponds with general language acquisition and writing advancements.
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This is verified by the study by Hans Guth and Edgar Schuster, who insist that "the good writer is the
good reader" (Guth & Schuster, 1977, p. 75). Similarly, in their books Second Language Learning and
Teaching (1987), David Arthur Wilkins and Diana Phelps-Teraski et al. Remediation and Instruction in
Language: Oral Language Reading and Writing (1983), argue that reading promotes vocabulary
acquisition and writing in a second language. The reason is that reading discloses learners to language
fluency, models of expression and vocabulary items that the reader may wish to replicate. Lastly,
Krashen concludes in SLA that writing competence infers from self-motivated and extensive reading.
This statement emphasises the possible contribution of fairy tales to second language learner writing
advancements. Per the above analysis, fairy tales are learners' most satisfying and enjoyable literary

texts. They can stimulate reading for pleasure, resulting in desirable effects on their writing skills.

Furthermore, according to April Haulman, fairy tales incorporate conversational and narrative
interactional styles that offer a variety of language contexts, which are appropriate for elaborating an
extensive repertoire of linguistic structures (Haulman, 1985, p. 3). Joanne Collie and Stephen Slater
suggest that fairy tales "provide a rich context in which individual lexical and syntactical items are made
more memorable" (Collie & Slater, 1987, p. 5). Gillian Lazar further supports this, stating that fairy
tales offer a wide range of registers and styles, a "meaningful and memorable context for processing
and interpreting new language" (Lazar, 1993, p. 17). In other words, fairy tales provide models for
natural, rich, context-embedded language while exposing students to a variety of linguistic structures of
the language so that memorisation is accelerated, resulting in long-term retention of vocabulary and
grammar acquisition. Both contemporary fairy tale writers used for this study use wit and humour,
writing in everyday conversational and easy-to-read language, yet their fairy tales also include unusual
lexical items, onomatopoetic words and evocative vocabulary items, alliteration and metaphors. This
type of formulaic language could be seen as a means of an introduction to the English language
classroom which will benefit the EFL learners since David Wood asserts that learning and using these
types of formulaic sequences can have a very positive impact on the "production of fluent, running
speech under the time and attention constraints of real-life communication" (Wood, 2010, p. 54).
Michael James Davies further supports this concept, as evidenced in his research article “The Role of
Formulaic Language in L2 Fluency Development”. In the conclusion of his findings, culturally and
familiar embedded phrases smoothen understanding as they can reduce ambiguity. At the same time,
their learning can help learners achieve better fluency, particularly regarding the productive skills of

speaking and writing (Davies, 2014, p. 225).
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These conclusions are consistent with a study by Boers et al., which established that formulaic
language increases the ability of the speaker to sound native-like, aids the production of language in
real-time and represents 'safety zones' by increasing linguistic confidence and accuracy (Boers et al,
2006, p. 247). Fairy tales can expose students to the colloquial language and figures of speech often
taught in formal EFL settings, nevertheless widely used by native speakers. Plenty of these phrases can
be found in the fairy tales chosen for this research, including "Superb!", "to die for", "good heavens
above!" (Duffy, 2014, pp. 35-44) and "rode out of the palace in a huff", "guess my foot fell asleep"

(Yolen, 2018, pp. 149-153).

Last but not least, as aforementioned, repetition in fairy tales enhances memorisation,
contributing to situated, incidental, contextual learning. In their book Once Upon a Time. Using Stories
in the Language Classroom, John Morgan and Mario Rinvolucri claim that children's stories abound in
powerful repeated phrases; therefore, they allow access to an almost subliminal grammar input for
learners (Morgan & Rinvolucri, 1983, p. 2). The word 'subliminal' highlights that fairy tales encourage
'natural' learning of grammar instead of explicit grammar teaching, which students tend to consider
boring. Therefore, the more students read, the more they pick up items of grammar and vocabulary
from the texts, often without noticing it. This can significantly affect their cultural attitudes, beliefs, and

psychology, reflected in their writing apprehension and writing performance.

Narrative texts, like fairy tales, describe the sequence of events and rely on past tenses. At the
same time, dialogues are types of language presented as though they were spoken by the protagonists
and are in the present tense. These different grammar structures are naturally contextualised within a
culturally authentic English language context, enabling students to practice the language in a motivating
and meaningful manner. Duffy and Yolen's stories have abundant direct speech adding life and realism
to the stories by sequencing words and adverbs of time, manner, place, etc. The domination of these
words or phrases is expected to encourage the students to acknowledge them, memorise some of
them, using them in their own stories. Finally, yet importantly, fairy tales contain adjectives and

punctuation used in natural contexts rather than random decontextualized examples in grammar books.

4.2, Fairy Tales in Teaching Moral and Cultural Values

Fairy tales convey and contain cultural and moral messages that benefit learners in terms of
personality and knowledge development. They usually teach the fundamental values children need in
their childhood and life in general. Their apparent division between heroes and villains helps young

readers understand what is honest and dishonest, what is good or bad, and which attitudes are good
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and bad. Furthermore, it introduces them to the idea of 'Common Sense Justice', relating to what
people think is fair and just while emphasising that bad characters suffer defeat with hardworking and
diligent people always leading successful lives. These lessons are expected to be life-long, as they
address children's emotions, invigorate their reactions and activate their critical skills. James Higgins

affirms fairy tales ask the reader

to do more than read [...], to grow angry and to be sad, to laugh and cry, to remember and to
project, to feel the softness and sometimes the harshness of the elements, to judge and to

show compassion, to imagine and to wonder” (Higgins, 1971, p. 1).

To be more specific, fairy tales have the power to touch young readers' souls to communicate
certain profound truths while compelling them to contemplate unseen things. Therefore, fairy tales
should be seen as stories that can help learners develop as language students and grow as humans.
For example, in Yolen's “Sleeping Ugly”, she shows that this fractured fairy tale is not based on beauty
or status, and it teaches readers that honest friendships are more important than what a person
physically looks like. Where cultural values and SLA are concerned, Collie and Slater establish that
Literature serves as a medium that conveys the culture of the native speakers of the language in which
it is written, and familiarising the readers with patterns of social interaction in the target country since it
exposes the codes that shape human interactions (Collie & Slater, 1987, p. 2). This revelation promotes
language learning because the latter is interdependent on cultural knowledge. As Xuan Wang states,
"foreign language teaching is foreign culture teaching, and foreign language teachers are foreign culture

teachers" (Wang, 2008, p. 4).

Consequently, language is, by definition, not only a system of communication but a marker of
identity and culture. Therefore, language and culture are linked together, and each supports the
development of the other. Subsequently, competency in a foreign language relies on mastering
vocabulary and grammar and learning to appreciate its patterns of thinking, communicating and
cultural codes, particularly in learners' receptive and productive skills, which involve familiarising the
target language's cultural background and awareness of culturally appropriate patterns and ways to
address others, being polite with others, making requests, expressing gratitude and expressing
disagreement. In the case of Duffy's 'The Emperor's New Clothes,' there are phrases which indicate
how the British tend to express gracefulness, 'Quite enchanting! Totally exquisite! express gratitude,
‘Oh, we're all pleased fo hear that! and make requests, 'Now, if Your Imperial Majesty will be gracious

enough to take off your clothes?’. It could be argued that besides communicative and linguistic
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competence, fairy tales can develop learner 'intercultural competence', meaning their "ability to interact
effectively with people from cultures that we recognise as different from our own" (Guilherme, 2000,

pp. 297 - 300).

The contemporary fairy tales used in this project are retellings and parodies of classical fairy
tales written by Hans Cristian Anderson and Charles Perrault. These fairy tales result from the writer's
efforts to present a different version of the classic story. Students are encouraged to compare and
contrast the different versions and identify the cultural similarities and differences. Topics in fairy tales
indirectly teach essential cultural and moral lessons. They introduce the issues of ethics and

punishment and promote the development of learners’ sense of fairness.

The Cinderella story remains as popular as it was when it was first written. Cinderella exposes
learners to different character qualities such as discipline, diligence, faithfulness, courage, persistence,
humility and patience, promoting learners' critical skills and high-level thinking. Additionally, it raises
student awareness of the problems different marginalised groups face, namely inequality, prejudice,
social exclusion and alienation. In her book How to Fracture a Fairy Tale, Yolen includes three versions
of the Cinderella story. Although she uses fairy tale conventions, the stories have a contemporary twist.
Yolen characterises Cinderella as reliant in her versions and criticises the disempowerment of women.
Her contemporary Cinderella stories make readers think about what is valuable in a human being and
that friendships are more important than a person's physical appearance. The Cinderella story will
always be as popular as when it was first written. Equally significant is that apart from its 'timeless'
value, the story is also nearly 'universal' since there are hundreds of variants from worldwide cultures.
Therefore, it is essential to familiarise learners with cultural diversity while indirectly making them aware
of different gender expectations or even stereotypes. Moreover, this testifies to the multiple

opportunities fairy tales offer for further exploration on a language and cultural level.
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CHAPTER 2: Research Methodology

1. Research Purpose and Questions

The current project investigates the effectiveness of contemporary fairy tales as a motivational
tool to engage EFL learners in enhancing their writing skills. Despite acknowledging the educational,
pedagogical and wide cultural value of fairy tales, significance is placed solely on the engagement and
motivation of EFL writing. At the same time, all other skills remain outside the scope of this project. In
other words, the research examines whether contemporary fairy tales, namely Carol Ann Duffy’s “The
Emperor's New Clothes” and “The Stolen Childhood” and Jane Yolen's “Sleeping Ugly”, “The Golden
Balls”, “Allerleirauh™ and “Cinder Elephant”, can be effectively used in the EFL classroom as a means
of motivating and engaging adolescent students between the ages of 15 and 17 in creative writing and
at the same time challenging students to practice and develop creative problem solving. The language
levels are CEFR B2 and CEFR C1. According to Cambridge University and Assessment, CEFR (Common
European Framework of Reference for Languages) is an:

International standard for describing language ability. It describes language ability on a six-point

scale, from Al for beginners, up to C2 for those who have mastered a language. This makes it

easy for anyone involved in language teaching and testing, such as teachers or learners, to see

the level of different qualifications. It also means that employers and educational institutions

can easily compare our qualifications to other exams in their country (Cambridge University and

Assessment, s.d.).
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Figure 1

Common European Framework of Reference for Languages
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Concerning these fairy tales, the researcher attempts to investigate:

a. Whether or not integrating such fairy tales could enhance student motivation to produce

written language more confidently.

b. Whether or not fairy tales can contribute to improving writing skills with an emphasis on re-

creating fairy tales from a modern-day perspective.

Multilevel tests

More precisely, the research questions that guide the research purpose are as follows:

a. To what extent can fairy tales increase learner motivation and interest towards the written

production of the English language?

b. Can fairy tales motivate learners to engage in writing skills by developing a deeper

understanding of the mechanics of story creation?

To provide answers to the questions above, detailed research was conducted. The sampling process,

research methodology, and data collection instruments are described below.
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2. Sampling Process — Participants

For this study, the researcher has selected a convenience sample. According to llker Etikan et
al., Convenience Sampling (Haphazard Sampling or Accidental Sampling) “is a type of nonprobability or
non-random sampling where members of the target population that meet certain practical criteria, such
as easy accessibility, geographical proximity, availability at a given time, or the willingness to participate

are included for the purpose of the study” (Etikan et al., 2016, p. 2).

The convenience sample, in this case, includes twenty-nine of the researcher’s students (Portuguese
native language speakers) attending a private English Language School. This means that the research
participants were easily accessible. It is essential to add that 20 students are female, seven are male,

and two are transgender. However, they all share the same characteristics:

- Age: between 15 and 17 years old

- Cultural background: Portuguese

- Former exposure to the English Language: Students have been learning English as a
Second Language for 6 to 8 years, most at the private language school used for the
research

- English Language Level: CEFR B2 and C1

2.1. Quantitative Method of Research: Questionnaire

In order to explore learner reflections towards fairy tale implementation in the EFL teaching
procedure, quantitative research has been conducted. Two questionnaires have been used as the
primary quantitative research tool because questionnaires are believed to successfully provide
attitudinal data, covering participant attitudes, beliefs, opinions, and interests. Moreover, they are both
time- and cost-effective. According to Zoltan Dornyei, “If a questionnaire is well-constructed, collecting
and processing a huge amount of data can be very fast and straightforward, especially through the use

of computer software” (Dérnyei, 2007, p. 115).

For this study, the researcher has designed two online self-administered Google Form
questionnaires, which address the participating students before and after their exposure to fairy tale
teaching (see Appendix B). Following the standard component structure of questionnaires, the

researcher has included the following elements:
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- Aftitle identifying the domain of the investigation (i.e. ‘Fairy Tales and Writing Skills 1 and 2:
Questionnaire for B2 and C1 Learners’).
- A general introduction describing the purpose of the study, emphasising that there are no
right or wrong answers and promising anonymity confidentiality.
- Final ‘Thank you’ expressing the researcher's appreciation for the questionnaire
completion.
- Questionnaire items.
The questionnaire's length is short and requires approximately 10 - 15 minutes to be completed. The
questionnaires include 'Likert-scale closed-ended items’, which ask the respondents to indicate the
extent to which they 'agree' or 'disagree' with various statements. However, the questionnaires also
include an optional section for open-ended questions. The levels of the agreement have been rated on a

scale of 1 to 5, as shown in Fig. 2 below.

Figure 2

Likert Scale

© & 66 o 6

Strongly Agree Neither Disagree Strongly
Agree Disagree

Note. From Bertram, Dane. “Likert Scales are the Meaning of Life”. CPSC 681-Topic Report. 21 Nov. 2013

3. Research Procedures

3.1. Preparation Stage: Selection of Fairy Tales

The selection of fairy tales should be based on stories that meet learner needs and the
teacher’s objectives. Additionally, student familiarity with the chosen fairy tales and their language level
and linguistic range, length and structure should be considered. Lazar suggests that if classroom
materials are carefully chosen, learners "will feel that what they do in the classroom is relevant and
meaningful to their lives" (Lazar, 1993, p. 15). Importantly, authentic fairy tales written explicitly for
English-speaking children are more suitable because they include examples of ‘real’ contextualised
language, allowing L2 learners to work with authentic literary and cultural material, thus, giving them a

rewarding and strong sense of achievement.
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Finally, “The Emperor's New Clothes” and “The Stolen Childhood” by Carol Ann Duffy and
“Sleeping Ugly”, “The Golden Balls”, “Allerleirauh” and “Cinder Elephant” by Jane Yolen have been
selected because they met the criteria as mentioned above. With Duffy’s “The Stolen Childhood”, the
C1 learners will become acquainted with a new modern fairy tale. These contemporary fairy tales will
encourage students to compare and contrast the contemporary versions to the classic ones. All these
fairy tales are easy to read. Even if learners do not understand all the vocabulary items and
expressions, the narrative form means they can easily follow the plot. Nevertheless, the language level
in the stories are challenging enough to get high-achievers to start reading more effectively in order to
be able to understand every detail. As a result, all the learners will be encouraged to participate.

Satisfying their need for sensory input, the fairy tales will not only boost the participant's active
involvement in the teaching and learning process but also aid their general comprehension and
promote the acquisition of new data. Furthermore, the exciting topics of fairy tales and the use of magic
elements are expected to foster the students’ positive attitudes towards the target language and reading
in general. Moreover, the stories provide an excellent source for designing interactive activities for
language practice with adolescents since they contain abundant vocabulary (onomatopoeic words and
formulaic language) and grammar input (narrative and conversational styles and punctuation).
Additionally, the fairy tale length is appropriate for the learners.

Just as importantly, the main themes of the fairy tales will teach students moral and cultural
lessons. Jane Yolen's fairy tales teach kindness and patience, which are essential and valuable in a
human being and that friendships are more important than one’s physical appearance. On the other
hand, Duffy’s tale “The Emperor’s New Clothes”, besides teaching different moral lessons, also teaches
students that vanity can lead people to make the worst decisions and free-thinking, individuality and
freedom from social conventions can allow the truth to emerge. Duffy's “The Stolen Childhood”
illustrates jealousy, fear of age and yearning for beauty, growing up and the desire to be a child forever.
The fairy tales inspire teenagers to keep trying despite problems and hardships encountered and think
critically before making assumptions. Subsequently, as mentioned before, the stories allow learners to
experience authentic dialogues between English-speaking characters, from native English-speaking

creators, namely Carol Ann Duffy, (British) and Jane Yolen, (American).

3.2. Implementation Stage: Fairy Tales in the EFL Classroom and the Lesson Plans

The teaching materials and tools were applied in the academic year 2022 - 2023 from

November to December. Specifically, two groups of B2 level and one group of C1 level students were
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targeted. According to the language school's curriculum, these students attend two 1h20 lessons per
week. Nevertheless, only one of these teaching sessions was committed to the research project since
the students needed to respond to their formal course requirements based on their school language
curriculum. Eight lessons were planned and completed from 28 November until 14 December 2022
(see Appendix A).

Contemporary fairy tales were introduced to these students to show them the nature of modern
tales and give them an idea of how to write modern stories. As mentioned, a literary analysis was not
included in the lessons. Emphasis was placed solely on their potential to motivate learners to write. The
first lesson of this research was dedicated to reading for the pleasure of the stories. The stories
contained some more advanced vocabulary and consequently, students guessed the meaning based on
the context.

Reading is also an essential skill that presents an array of information that is difficult to be
taught throughout the teaching of the writing curriculum. Reading contributes to the improvement of the
learning process of writing skills. It requires active participation from the reader's part. Furthermore, it
can be considered a thinking process that obligates the reader to understand, comprehend and even
engage different skills to gain the desired information from a text, such as; predicting, questioning and
drawing conclusions. Reading in the classroom is commonly understood as a suitable input for
acquiring writing skills because it is assumed that reading texts will somehow function as essential
models from which writing skills can be inferred or learned.

Reading triggers all the senses, thus creating experiences in the reader's mind in ways that
were not previously envisaged. Moreover, reading for pleasure develops readers' comprehension skills,
presents higher levels of general knowledge and increases fluency. Consequently, the importance of
connecting reading and writing has been emphasised by Salehi, Asgari and Amini:

Reading is not uniquely a single skill but a mixture of several skills and procedures in which the

readers interact with printed words for content and pleasure. Writing, speaking, grammar,

vocabulary items, spelling and other language sub-skill, can be taught through reading (Salehi,

Asgari & Amini, 2015, p. 306).

They affirm that both writing and reading skills share similar features, making it more favourable to
learn both skills concurrently and in a balanced manner. Reading the fairy tales draws the learner's
attention to particular language components, helping learners to be more aware of stylistic devices such
as introduction, ways of developing the main idea and conclusion. As the stories have a communicative

purpose, it shows the students that it demands the consequence of how a text is organised.
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Furthermore, it gives more understanding both for the teacher and the student that genres vary
significantly along several different parameters.

In order to stimulate the reading process, groups were assigned, and each group was given a
contemporary fairy tale to read. Students nominated different peers in the group to read aloud while the
others followed in the story. A questionnaire was given to the different groups as a follow-up activity, and
students discussed and answered it. The following are the questions in the questionnaire:

1. What's the original fairy tale?

2. What differences do you find between this story and the original one?

3. What is the moral of the story you read?

4. Do you like this version? Why (not)?

At the end of the lesson, there was open-class feedback where the different stories were discussed.

The lesson plans were designed to help students develop problem-solving abilities and creative
writing skills. The activities in the lesson plans challenged students to move beyond the simplistic study
of tales to develop in-depth writing skills. The fairy tales were first introduced through a fun warm-up
activity to begin a more in-depth study of the fairy tales intended to excite and motivate students.
Students had imagination cards pinned to their backs, and their colleagues could not reveal the
questions to the student wearing the question. Students had to circulate reading the questions silently
and give the person wearing the question the answer, and that person had to write the answer on a
numbered sheet of paper. Imagination cards included questions like: What would be Snow White's ideal
Jjob, What was the Frog Prince’s favourite sport: What was Big Bad Wolf's favourite kind of pizza, What
would Aladdin wish for if he had a fourth wish, Etfc. The students collected the answers from all their
classmates. At the end of the activity, they had to guess the fairy tale character that they had pinned on
their backs. As a follow-up activity, students had four questions to answer regarding the activity, and
there was open-class feedback regarding the activity.

In the second lesson, students learnt creative problem-solving and imaginative plot
development. In pairs, students embarked on a fairy tale journey after listening to the teacher reading
the introduction to the activity, and then they had to ‘travel’ from one part of the journey to the next.
The activities were placed in different locations in and outside the classroom, so they literally ‘travelled’
to obtain the information needed. Travelling consisted of reading the written information for each part of
the journey, and they had to decide what to do and respond to questions in their notebooks about the
journey. The journey depended on their decisions, creating the journey for themselves as they

proceeded. At the end of the journey, students reached the treasure in the castle. What the treasure

33



was and what it was used for depended on the students’ creative imaginations. The third lesson
focused on character development through creative thinking and problem-solving. In this lesson,
students got to help Dr Wise, a famous advice columnist for the newspaper Fairy Tale Times. To start
the lesson, as new Fairy Tale Times staff, students began by answering the letter Snow White wrote to
Dr Wise. Students were free to give serious, humorous, realistic or outrageous advice. Students shared
their answers with their partners. Students were then paired, having students play the role of a fairy tale
character writing to Dr Wise for advice. Students then swapped the letters and roles, and they had to
act as Dr Wise and answer their partners’ letters giving them advice accordingly. The letters and
responses were displayed in an issue of 7he Fairy Tale Times written by the class. Finally, the last
lesson emphasised developing story-creation skills. Students chose a favourite classic fairy tale and
continued it where it ended. With the aid of questions, students chose the main characters of these fairy
tales to develop their stories and created a parody continuation. As mentioned, the respective lesson
plans with all the detailed information about each activity's objective, targeted skills, required teaching

tools, Etc., can be found in Appendix A.

34



CHAPTER 3: Presentation of the Research Findings

In order to examine whether or not fairy tales can enhance adolescent motivation to produce
written language more confidently, the researcher investigated the participants’ self-efficacy beliefs and
attitudes towards writing in general and their view regarding fairy tales and their educational value in the
context of EFL writing skill enhancement (see below).

1. Writing Attitudes and Self-Efficacy Beliefs

The results show that most participants like writing tasks in general. More specifically, 58.6% of
the participants agreed with the statement, “/ like doing writing tasks in the English classroom” (see
Graph 1). In comparison, only 17.2% stated that they do not enjoy the writing process. On the other
hand, 24.1% neither agree nor disagree with the statement. As a result, most participants’ attitudes

towards English writing tasks are positive.

Figure 1

Attitudes Towards Writing

I like doing writing tasks in the English classroom

Strongly Agree M Agree M Neither M Disagree Strongly Disagree

According to the graph percentages, this enjoyment of writing is caused by the students’ strong
belief that writing can encourage creativity (see Graph 2). According to the comments added by some
students in the questionnaire, creativity depends mainly on writing tasks. (See participants’ comments
in Appendix C). While some commented that they prefer doing formal writing in class, most agree that
writing stories is one of the best tasks to be done in class, as formal types of writing restrict their
creativity. Students agree that they become more engaged when writing involves creativity. Most believe
that stories encourage them to think and use their imagination which they see as positive (see Graph

3).
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Figure 2

Creativity in Writing

Writing tasks encourage creativity

Strongly Agree M Agree M Neither M Disagree Strongly Disagree

Figure 3

I like writing creatively
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Strongly Agree M Agree M Neither M Disagree Strongly Disagree

Figure 4

| like fairy tales
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The graph above (Graph 4) illustrates that most students like fairy tales. In the researcher’s

opinion, this is because they add familiarity and are filled with magic, adventure and even romance
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which they enjoy. Consequently, 58.6% of the participants believe that fairy tales would allow them to

improve their writing as it is less intimidating in comparison to other types of writing and enjoyable.

Figure 5

Fairy Tales as Writing Improvement

Writing fairy tales would allow me to improve my
writing

= |

Strongly Agree M Agree M Neither M Disagree Strongly Disagree

2. Fairy Tale Impact on Self-Efficacy Beliefs and Writing Attitudes

The introduction of contemporary fairy tales and the out-of-the-box lessons in the EFL classroom
positively impacted the participant motivation to write, as this section shows in detail. The results from
Questionnaire 2, questions 1, 3 and 4 (see Graphs 6-8) reveal that including fairy tales in the
curriculum attracted students’ attention and interest. It was found that eagerness to write fairy tales

motivated students even more, as most students enjoyed creative writing.

Graph 6

Fairy Tales Encourage Creativity

Working with fairy tales encourages me to be creative

Strongly Agree M Agree M Neither M Disagree Strongly Disagree
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Figure 7

Motivation
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Figure 8

Writing fairy tales is hard

13,8
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In response to 7 learnt a lot about fairy tales’ (Graph 7) a very high percentage of the
participants (75.8%) agree that they learnt a lot about fairy tales, while 13.8% expressed a neutral
attitude or could not decide. The rest, 6.9% and 3.4%, disagree or strongly disagree with this question.
The findings of the question ‘Working with fairy tales encourages me fo be creative’ (Graph 6) prove that
65.5% strongly agree and 34.5% agree that writing fairy tales is creative, while none of them believes
the opposite. Lastly, 51.7% of the participants agree that ‘Writing fairy tales is hard,” 48.2% disagree or
expressed a neutral attitude (Graph 8). All these findings support fairy tale educational and pedagogical
value, showing that although adolescents find it hard to write fairy tales, most participants have a very
positive attitude towards writing them, indicating that the participants have positive self-efficacy beliefs,

which have a high impact on their writing performance.

38



The research conducted in the context of this project, students’ opinions and attitudes, is the
result of the combination of fairy tales with entertainment. Supporting the existing theory (see Chapter
1), the most significant contributor to student motivational development and positive reinforcement is
incorporating engaging and exciting classroom topics, activities and materials. The findings of the
questionnaires prove that successful lessons reflect learner needs, preferences and interests. To be
more specific, all the participants agree that ‘Working with fairy tales encourages me to be creative’
(Graph 6), also the question ‘My writing has improved by using fairy tales’ 65.5% strongly agree or
agree with this statement and 7 would like fo have more lessons related to fairy tales’ almost 70% of the
participants agree (see Graphs 9 and 10). This proves that the most effective way of ensuring that
students retain and absorb the information presented in class is through captivating and engaging
activities that keep students excited, engaged and motivated about learning. It could therefore be
concluded with a high degree of certainty that fairy tales can be effectively used in order to create a

favourable and optimistic classroom atmosphere, attract adolescent learners’ attention, engage them in

creative writing, and motivate them to practice and develop their writing skills.
Figure 9

Writing: Improvement by Using Fairy Tales

My writing has improved by using fairy tales
3,4

P\

Strongly Agree m Agree M Neither M Disagree Strongly Disagree

Figure 10

Fairy Tale Lessons

I like writing in English more after studying fairy tales
3,4

. 17,2

31
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Figure 11

Further Fairy Tale Studies

| would like more lessons related to fairy tales

e—— .
48,3

N\ 4

34_/
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To conclude, fairy tales’ positive effect on the participants’ motivation and engagement in the
writing skill is verified in Graph 11 - illustrating that 58.6% of the participants like writing in English more
after studying fairy tales. More surprising is when commenting on the question, 7 /ike writing English
more after studying fairy tales. ‘Why/Why not?’ most students’ comments were highly positive (see
Appendix C). Thus, contemporary fairy tales and out-of-the-box activities engage and motivate students
at B2 and C1 levels in the EFL classroom.

Concerning the students’ performance in their written tasks, it should be mentioned that they
produced extraordinary stories and were aware of the elements that needed to be included and the
structural patterns that needed to be followed. Students also mastered particular grammar phenomena
(verb patterns, direct and indirect speech, narrative tenses, if clauses, Etc.), acquired new vocabulary
items and used adjectives and adverbs accordingly. As mentioned, students in the last lesson had to
write stories that began where the classic fairy tale ends. The students managed to create a parody
continuation of the fairy tales making their stories contemporary, like the stories they had read in class.
The stories they wrote reflected the archetypal characters of the fairy tales, where students put their
own unique twist on them. The researcher was surprised to see that the students used a variety of fairy
tale characters (such as “The Three Little Pigs”, “The Frog Prince”, “Snow White”, “Cinderella” and
“Prince Charming”, “Ariel”, Etc.) in their different tasks. Students developed their own multi-
dimensional characters with distinct personalities, motivations and growth arcs. Students adapted this
technique well, changing their perspectives and introducing modern contexts. Through this adaptation,
students explored their creativity and expressed their own unique voices and perspectives. During the

second lesson, where students embarked on a fairy tale journey, students responded to this activity
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well. The magical elements inspired students to incorporate their own creative ideas into this task. The
fantastical creatures, enchanted objects and extraordinary settings sparked students’ imaginative
thinking and encouraged them to push the boundaries of their storytelling, using problem-solving and
imaginative plot development.

Furthermore, after concluding the four lesson plans, the CEFR C1 students asked to write their
own fractured fairy tales of a fairy tale of their choice as an extra homework writing task. Students read

and presented their stories in the following lesson. Students’ written work can be found in Appendix D.
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CONCLUSION

This project presents the findings of a two-month research project implemented at a Private
Language School of English. The project's main aim was to identify the pedagogical role of
contemporary fairy tales in EFL teaching to 15-17-year-old students at CEFR B2 and C1 levels. It is
based on the hypothesis that incorporating contemporary fairy tales and implementing out-of-the-box
lessons in the EFL setting would increase student participation and enhance and motivate them
regarding their writing skills. This hypothesis was investigated through the design and administration of
a questionnaire, as well as student participation in four lessons, where they developed their critical
thinking through writing fairy tales. The participants produced different written works, and the results
confirmed the hypothesis, as most students declared they enjoyed using the fairy tale material.

This research topic was chosen because, being a teacher for almost twenty-five years, the
researcher realised that most students at CEFR B2 and C1 levels were bored with the same curriculum
and decided to try something new. It is sometimes challenging to keep students engaged in class,
especially students who do not like reading or writing. The researcher was convinced that fairy tales
could stimulate and motivate students at these levels to write - students could take to the challenge of
reinventing the fairy tale. Many students are bored with rote structure and give little thought to formal
writing assignments. Although formal writing tasks have many advantages, formal writing can also be
joyless. Fairy-tale writing allows room for variety and choice, giving individual students control over their
own work. This freedom of choice makes it a more personal exercise of creation, creating a fun
atmosphere in the classroom. The researcher believed that fairy tales would allow more genuinely

interesting and motivating topics to be explored in the classroom.

Furthermore, there needs to be more research on teaching fairy tales to higher levels in EFL
teaching. The researcher has met many teachers who use fairy tales with their students during my
teaching career. However, most, if not all, were at the primary or elementary level. This genre has
serious historical undertones that some students cannot grasp at these lower levels. Fairy tales should
be taught at CEFR B2 and C1 levels as they can easily pick up issues such as morality and social
obligations, which are indirectly addressed in fairy tales. As mentioned in the previous chapters, writing
fairy tales help students develop their critical thinking and organisational skills while motivating and
engaging students to write creatively. Being pioneers in storytelling, Carol Ann Duffy and Jane Yolen are
two significant authors of contemporary fairy tales. The choice of the two authors is relevant because

the students got to know contemporary fairy tale writers, as they were unfamiliar with them. Duffy’s and
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Yolen's stories are written in modern dialogue, which makes them easy to read and understand. The
stories are fractured traditional retellings, filled with wit and humour, explicitly intended for older
children and young adults. Their stories were helpful and an inspiration for students to create their own
retellings, especially for the CEFR C1 learners who asked to write their own fractured fairy tale of their

choice for a homework assignment.

When the fairy tale lessons were first introduced, some students were reluctant and did not
understand why they should waste their time with these stories because they thought it was rather
childish. When the first fairy tale activity was introduced as a warmer to excite and motivate the
students (see Appendix A — Lesson 1 - Imagination cards), those students quickly realised that learning
fairy tales in class could be fun. However, two younger boys put up a roadblock and did not want to get
past that. Since the students took turns reading their stories in groups, the other members of their
groups were asked to read the stories out loud, and when they realised that the contemporary fairy
tales were funny, they decided to join in the reading. Some students needed to be boosted with ideas.
In this case, support was given by encouraging and giving them ideas to start their written tasks.
Because the lessons were out-of-the-box and primarily done in pair or group work, the students were
actively working on the different tasks and were interested as they, too, wanted to write funny fairy tales.
To make it more engaging, their written tasks were put up on a bulletin board for them to read each
other's stories. In the end, the students were attentive and absorbed in their written tasks; as their
stories were going to be displayed, there was an improvement in participation, including the two boys
who were at first reluctant to participate.

According to the findings, all the students who participated in this project felt that incorporating
fairy tales in the EFL curriculum positively affected their motivation towards writing and their writing
abilities. Therefore, the first significant contribution of the current research is that it provides evidence
that teaching English through fairy tales highly contributes to creating a positive classroom atmosphere.
Fairy tales provide exceptional opportunities for adolescent learners to practice their language,
particularly their writing skills, in a more innovative and appealing environment, which captures their
attention and stimulates their interest. The participant responses to the administered questionnaires
showed that the activities accomplished in class and the fairy tales introduced matched their needs and
interests. At the same time, they enhance their participation and motivation. Furthermore, this
conclusion corresponds with the researcher's own observations during the lesson delivery, based on
which the students were more eager to participate in the lessons and produce their written work.

Simultaneously, they felt proud and confident about their written work. Moreover, several students
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commented to the teacher that they had a lot of fun with the activities, and some commented that they
enjoyed the written activities, being the best lessons they have ever had.

Last but not least, teachers working in the private sector have to follow specific course books
and respond to specific course requirements; it was surprising to the researcher that most of her
colleagues and school managers are willing to incorporate fairy tales in their lessons and use the
researcher's lesson plans in their classes. Notably, most EFL teachers agree that incorporating fairy
tales in their lessons improves young learners' attitudes towards EFL writing and helps them further
develop their English writing skills. Hopefully, this research will inspire English language teachers who
want to explore the potential of fairy tales regarding EFL learner writing improvement, allowing

generalisation and verification of the findings beyond the study's parameters.
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APPENDICES

Appendix A: Lesson Plans and Class Materials

Lesson Plan 1

Lesson One - Introducing Fairy Tales

CEFR B2
Teacher Christina Castelar Classes
CEFRC1
Date:
Lesson: 1 of 4 22/11/2022 (C1)
Introducing contemporary Fairy Tales 23/11/2022 (B2) - 5h30pm /
7h00pm

No. of Students: Group 1 - (B2) 16 students
Group 2 - (B2) 06 students
Group 3 - (C1) 07 students

Time: 1h20 (approx.)

Theme / Title

Introducing Fairy Tales — Rapunzel has a Secret (Fairy Tale Back Booster)

Lesson Overview

* Introduce fairy tales

* Warm-up: Fairy tale secrets — Guessing and creating characterization

* Reading contemporary Fairy Tales — Stories taken from ‘How to Fracture a Fairy Tale’
by Jane Yolen

Project Objectives

* Creative thinking — Fairy Tale Warm up activity
* Imaginative characterization
* Introducing students to contemporary Fairy Tales

Materials

* Questionnaire — Google Form

https://docs.google.com/forms/d/ 1IwTTWGgqUCoVyVflk-
WSZmLtYQX1Xg6N4CWKmMASVDWQ/ edit

* 2 copies of Jane Yolen's fairy tales for each group

* Imagination Cards

* One sheet of paper per student

* Ss. Mobile phones

* PowerPoint Presentation

* A3 copies of writing folders (My Writing Portfolio) — One copy per student
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https://docs.google.com/forms/d/1IwTTWGqqUCoVyVfJk-WSZmLtYQX1Xq6N4CWKmA5vDWQ/edit
https://docs.google.com/forms/d/1IwTTWGqqUCoVyVfJk-WSZmLtYQX1Xq6N4CWKmA5vDWQ/edit

Lesson One — Introducing Fairy Tales cont.
Stage Aims Procedure Materials Time
1 Questionnaire — * Send questionnaire (Google Form) to the WhatsApp | Mobile phones 15’

Google Form for group. — questionnaire:
ss to complete to | https://docs.google.com/forms/d/1IwTTWGqqUCoV | Fairy Tales and
see whether they | yVfJk-WSZmLtYQX1Xg6NACWKmA5VDWQ/ edit Writing Skills
dis/agree with * Briefly explain the questionnaire.
certain writing * Ss individually complete the questionnaire.
activities * Give out copies of Writing Folders and explain to ss
that they will keep all their writing activities in this
folder.
2 * Present the first three slides of the PowerPoint 15’
* Elicit answers from slide 1from different ss and
brainstorm on the board.
* Elicit ideas on board (begin with Once upon a time,
goodie vs villain’, princes and princesses, etc.,
different elements of fiction: characters, setting, .
theme, conflict, and plot (exposition, rising action, PowerPo!nt
. . . i Presentation
ey Sllmax, falling action, anq concluspn). . .
tales Slide 2 — Ask ss to brainstorm fairy tales with their Whiteboard

partners.

* Show ss slide 3 and check if anyone has
brainstormed these fairy tales.

* Elicit the names of the Fairy tales ss see on the
slide.

* Ask ss to choose a FT and tell each other the story.
* Make sure ss choose different FT.
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Lesson One — Introducing Fairy Tales cont.

3 * Pin imagination cards (fairy tale question) on ss’ Imagination 5’
backs. Cards 3
* Ss cannot see the question — Explain to ss that they
are not to reveal the content of a question to the st. Safety pins
who is wearing the question. (This will ruin the
surprise for him/her later).
* Tell ss. To use their imagination and creativity when
giving an answer to the question. (as there is no real
answer to these Qs.)
* Give ss a blank sheet of paper and ask ss to
number down on the left-hand side 1 - 12.
* Explain that they will carry this paper and a
pen/pencil with them throughout the activity.
* Explain that when you give the signal, they are to
begin walking around and reading questions silently 20’

Imaginative that are on their classmates’ backs.
characterization | * They should give the st. who is wearing the

question an answer without revealing the question.
* St. wearing the question write down the answer on
the numbered sheet.
* Have ss circulate amongst themselves, giving and
receiving answers and writing down answers in their
sheet of paper.
* They should collect answers from all of their
classmates.
* Make sure ss don't try to peek at their gs.
* Once the activity has finished, they may remove the
gs from their backs and read them.
* Give out worksheets. Fairy Tale
*Ss in pairs answer the questions. Secrets 10
* Open-class feedback. worksheet

4 * Present PPP of Jane Yolen and go through the PowerPoint 20’
slides with ss. Presentation of
* After the last slide, divide ss into 4 groups of 3 / 4 Jane Yolen
Ss.
* Attribute each group with a story (2x copies per
group)

Introducing * Ss may decide if someone reads, or if they take
contemporary FT | turns to read.

* Hand out worksheet while ss finish reading. Worksheet
* In their groups, ss answer the 4 gs
* Open-class feedback, asking different ss whether
they enjoyed reading these TF.
* Ask why / why not?

Lesson One — Introducing Fairy Tales concluded
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Lesson 1 — Class Materials

Worksheet 1
Fairy Tale Secrets

Answer the following questions with your partner:
How did you feel when we first started this activity?

How did you feel when we completed this activity? Did your perceptions about fairy tales change in any
way throughout this activity? (Why (not)?)

If you had to choose one question to use for a story idea, what question would it be?

What other fairy tale questions can you think of?

K cut

Worksheet 1
Fairy Tale Secrets

Answer the following questions with your partner:
How did you feel when we first started this activity?

How did you feel when we completed this activity? Did your perceptions about fairy tales change in any
way throughout this activity? (Why (not)?)

If you had to choose one question to use for a story idea, what question would it be?

What other fairy tale questions can you think of?
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Imagination Cards

What was Pinocchio’s favourite subject
in school?

What was the name of
Rumpelstiltskin’s brother?

What would Aladdin wish for if he had a
fourth wish?

What kind of job did Goldilocks choose
when she grew up?

To what country did the ugly duckling
go every winter after he became a
swan?

What two colours did Little Red Riding
Hood like other than red?

What was the Frog Prince’s favourite
insect meal when he was living in the
swamp as a frog?

What was the Big Bad Wolf’s middle
name?

If Cinderella decided to work after she
was married, what kind of job would she
choose?

What was the Big Bad Wolf’s favourite
kind of pizza?

What was the Frog Prince’s favourite
sport?

What kind of job did Hansel have when
he grew up?

What was Alice’s least favourite
vegetable?

If Rumpelstiltskin could change his
name, what would he change it to?

What did the giant do for a living in his
kingdom in the sky?

Where did Peter Pan’s shadow hide on
a cloudy day?
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Worksheet 2
Jane Yolen’s Fairy Tales

Answer these questions once you’ve finished reading the fairy tales:

What's the original fairy tale?

What differences do you find in Jane Yolen's story from the original story?

What's the moral of the story you read?

Do you like this version? Why (not)?

K cut

Worksheet 2
Jane Yolen’s Fairy Tales

Answer these questions once you've finished reading the fairy tales:

What's the original fairy tale?

What differences do you find in Jane Yolen's story from the original story?

What's the moral of the story you read?

Do you like this version? Why (not)?

(Above worksheet adaptable to Carol Ann Duffy’s fairy tales)
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Fairy Tale PowerPoint Presentation

What is a Fairy Tale?

(&
NCE UPor
W o hime

What makes a Fairy Tale a
fairy tale?

Slide 2

Slide 3

CONTEMPORARY
FAIRY TALES

Slide 5

About Carol Ann Duffy

Dame Carol Ann Duffy born in Glasgow Scotland
‘Well-known British poet and fairy tale writer

Writes in familiar, conversational language - her work is acoessible to varighe nf
readers

FirsL woman poet laureale of Greal Brilain

Her book ‘Faery Tales' is a mixture of familiar and classical rebooted tales
Includes her own original fairy tales - The Stolen Childhood

Slide 7
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Which fairy tales do you
remember from your
childhood?

Slide 1

Life itself is the most
wonderful fairy tale.

Hans Christian Andersen

THE EMPEROR'S NEW CLOTHES

THE STOLEN CHILDHOOD

Carol Ann Duffy

Slide 6

Slide 8



Fairy Tale PowerPoint Presentation (Cont.)

JANE YOLEN

English Writer and Poet

Slide 9 Slide 10

She has won many awards for her Let's read some of her stories ....
writing.

m She is known as the Hans Christian Anderson
of America.

m She has written folklore, fantasy, and historical
events and turned them into captivating
stories for children and young adults.

Slide 11 Slide 12

mSleeping Ugly
mThe Golden Balls
mAllerleirauh
mCinder Elephant

Slide 13

Fairy Tale PowerPoint Presentation concluded
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Synopsis of Fairy Tales

Jane Yolen:
Cinder Elephant

Elly had been born to a family of plump women. The big girl lived in a large house with her father, the
King. They do everything together, but her father grows lonely and marries again. The woman has two
skinny daughters who are mean to Elly. They make her do all the chores around the house and call her
Big Elly and Cinder Elephant. This makes Elly miserable, but she does not complain and does her
chores well. At night, when everyone sleeps, she reads books about football, baseball, tennis and golf.
This was her favourite way of exercising. One day, while working in the kitchen, she gives breadcrumbs
to two little bluebirds that appear in the window.
The skinnies (her stepsisters) tell on her, and Elly is punished by her stepmother, who makes her eat
the breadcrumbs. On that day, they receive news that Prince Junior is home from school, and the
skinnies are happy. They will prepare and make themselves presentable if they bump into him. Prince
Junior’s father, the King, wants him to grow up and, therefore, has to get married. Going against
Junior’s wishes, the King decides it is time for a ball, which will be an excellent way to meet girls. The
stepsisters dressed up on the day of the ball, and Elly stayed home. At 10 o’clock, the bluebirds and
their friends appear carrying a large gown of feathers. They slip the dress over her and get her two big
slippers made of twigs. She looks like a big fat hen sitting on a nest, but because she does not want to
hurt the birds’ feelings. At the ball, Junior is sick of talking about things he does not enjoy and goes to
the terrace. While on the patio, a giant hen fell from the sky, and he was amazed as no hen was listed.
They begin talking about the different sports, and he is impressed and falls in love with this hen. A wind
blew Elly away, and one of the twig slippers fell onto the undergrowth. Once Junior finds the slipper, he
searches for the hen who fits the grass slipper. He arrives at the last house in the kingdom - Elly’s
house. The skinny sisters try on the slipper, but the slipper always falls off. Because the slipper does
not fit them, one of the stepsisters, Reen, in a rage, throws the slipper to the floor and breaks it.
The skinnies call Elly to clean up the mess. While cleaning up the mess, Elly realized that the little
bluebirds had laid eggs in her other grass slipper and began talking to them. Junior hears the sounds,
as he too knows how to speak bluebird and gets so excited to recognize his hen. They tell each other
how much they love each other, and of course, they get married and have children. Their children are
named after the newborn birds, which begins a fad in the kingdom. As for the stepmother and the
skinnies, they are often invited, but they never go. They are too thin to ask for forgiveness, and their

minds are too mean to understand love.
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Sleeping Ugly
Princess Miserella is as troubled as her name suggests. On the outside, Princess Miserella appears
incredibly attractive, but on the inside, she is the meanest, wickedest princess. She is lost because she
has ridden out of the palace in a huff — a temper tantrum and wants to be taken back to her house. She
trips over an elderly woman, a fairy in disguise, she finds dozing under a tree and kicks her. Instead,
the elderly woman takes her to Plain Jane's home. Contrarily, Plain Jane has a face to fit her name, yet
a fairy grants her three wishes because of her kind and loving character. At Plain Jane's house,
Miserella behaves as cruelly towards Jane as the elderly woman.
After throwing various tantrums in Plain Jane's house and demanding that she be taken home, the fairy
waves her wand and puts everyone to sleep. It was one of those one-hundred-year naps. The cottage
was deep into the woods, so very few princes passed by. At the end of the hundred years, a prince
called Jojo comes into the woods, and because it is raining, he steps into the cottage. On entering, he
sees three women lying on the floor covered in spider webs. He knows he has to kiss the most beautiful
girl in the house. As he has never kissed a girl, he decides to practice first, and instead, he kisses the
old fairy on the nose. He moves on to Jane and kisses her on the mouth; it is delightful. Just as he is
about to kiss the beautiful princess, the old fairy and Jane wake up. Jane looks at the prince and
remembers the kiss as if it had been a dream. She then wishes for him to love her, and picking up her
wand, the fairy grants her that wish. Looking at Miserella, she reminds him of his cousins, who he
thinks are just like her, beautiful on the inside but ugly on the inside. He turns to Jane and tells her he
loves her. He fixes Jane's house and builds a house next door for the old fairy. They live happily ever

after in Jane's cottage.

Carol Ann Duffy:
The Emperor’s New Clothes

Arriving in the capital of an emperor who lavishly spends on clothes at the expense of important state
problems are two con artists. They offer to provide him with lovely clothing that is unnoticeable to those
who are foolish or dumb while posing as weavers. They are hired by the emperor, and immediately they
set up looms, and start working. They are visited by a series of officials before the emperor himself to
assess their development. Each one is aware that the looms are empty but choose to act otherwise to
avoid looking foolish or dumb.

The weavers finally announce that the emperor's outfit is complete. He is mimed getting dressed before

leaving in a procession in front of the entire city. The townspeople awkwardly maintain the pretense
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because they do not want to appear foolish or stupid, but a youngster suddenly declares that the
emperor is wearing nothing at all. The people then understand that everyone is tricked. The monarch
continues the procession despite being shocked, striding with greater pride than ever.
The Stolen Childhood

A stepmother who is jealous of her stepdaughter and yearns to be young again. After meeting a strange-
looking man, who offers her a pair of scissors and tells her he can give her anything she wants. He tells
her to take the scissors and cut the shadow from the first young person she finds asleep without waking
up the person. However, as a payment, she has to be his bride, to which she agrees. Seeing her
stepdaughter sleeping on the garden’s lawn, she begins cutting along the length of the girl's shadow.
She grabs the shadow, which looks like black silk, and stuffs it in her pocket. She cuts up her own
shadow and tosses it at the young girl.

Upon waking up, the stepdaughter starts feeling strange and, when looking at her reflection in a mirror,
is shocked to see an older woman staring back at her. On the contrary, the stepmother becomes
younger and is pleased. As the years go by, many young men come to visit the stepmother, as now she
is in the prime of her life and feeling great once more. The stepdaughter watches through her bedroom
window how the young men come and go. There is a specific young man the stepdaughter finds
handsome, who later she learns would marry her stepmother. The stepmother is happy to be getting
married again. As the bride is waiting for the carriage which will take her to church, the strange man
who had given her the pair of scissors appears looking fierce and mean. He reminds her of the payment
that she is to marry him. Once the carriages arrived, he demands that she get in. The bride refuses and
said he cannot make her get in. He orders her to put her hand inside her pocket, and she does as she
is told as she begins to realize just how mean this man is. She pulls out the black silk from her pocket
and shockingly drops it. The stranger throws his coat over the stepmother and leaves. She is distressed
and screams at him to come back. The stepdaughter is shocked to see what has just happened and
becomes more shocked to see her stepmother transforming into an old lady. The stepdaughter feels
herself becoming young once more. Finally, the bridegroom arrives out of breath, looking for the bride.
The stepdaughter told him his bride had gone, and feeling young again, she began running and asks

the bridegroom to chase her. Feeling quite happy himself, he starts running after her.

Lesson 1 - Class Materials concluded

60



Lesson Plan 2

Lesson Two — Developing Fairy Tales

CEFR B2
Teacher Christina Castelar Classes
CEFRC1
Date:
Lesson: 2 of 4 28/11/2022 (B2) — 5h30pm /
A Fairy Tale Journey 7h00pm

29/11/2022 (C1)

No. of Students: Group 1-(B2) 16 students
Group 2-(B2) 06 students

Group 3-(C1) 07 students LIS 720 (el 7ere)

Theme / Title Over the River and Through the Woods (A Fairy Tale Journey)

Ss will learn how to develop stories by using creating problem solving and imaginative
Lesson Overview plot development

* Development of fairy tales using creative problem solving

* Students will embark on a fairy tale journey by listening to an introduction to
the activity and then they will ‘travel’ from one part of the journey to the next.
* Travelling will consist of reading the written information for each part of the
journey.

* Students will make decisions about what to do and respond to questions
about the journey.

* The journey depends on the decisions students make, creating the journey
for themselves as they proceed.

Project Objectives

* Copies of: A Fairy Tale Journey — Over the River and Through the Woods
* In the Beginning (1 copy for each st.)

* Forest of Fabled Creatures

* Prairie of Singing Grasses

* The River

* The Castle

* The Treasure of Wonder

Materials
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Lesson Two — Developing Fairy Tales cont.
Stage Aims Procedure Materials Time
1 * Explain that at each destination, there will be a 60’
written description and they will be required to write
responses in their sheets of paper.
* Explain that the destination sheets for each of their sh ¢ lined
journey will be placed in different locations in the ectsonline
classroom, (or outside the classroom), so ss must paper
literally ‘travel’ to obtain the info. they need. Copies of: ¥
* Tell ss not to take all the sheets at the same time. ;p|e§ 0,‘ ’,7ff ¢
* They should read and answer one sheet at a time, egnnr:n‘g: or
make their decisions, write on their sheets and then each st
continue to the next destination.
The order of the destinations are as follows: Lo gies O
- - Forest of Fabled
1. in the Beginning Creat
2. Forest of Fabled Creatures Pfea, z'/res;
Story 3. Prairie of Singing Grasses raire o
developmentand | 4. 7he River
problem solving | 5. The Castle
6. The Treasure of Wonder Sinai
* Make sure the order of the destinations is clearly "nsing
) - Grasses,
marked and have ss begin their journey. )
. . - \ o The River,
Begin by giving out a copy of ‘In the Beginning
- The Castle,
and 3 sheets of lined paper to each st. The Treasure of
* Ask a st. to read this out loud while the rest follow.
* S o Wonder -
Have ss answer the questions in their lined paper. around the
* Answer any gs ss may have, and make sure ss
classroom /
know what to do. )
. o outside the
* Begin the activity class
* At the end of their journey, they will have reached
the treasure in the castle.
* Tell ss that if they prefer to have some quiet time,
they may go to their desks to write their answers
2 * Tell ss that they may go back to their seats to 20’
reflect on their answers.
* Divide ss into their groups of 3 / 4 (see last
Reflection time lesson) and share their ideas.
* Open-class discussion of their journeys. (Ask what
their treasure was. Did they enjoy doing the activity?
What they learned from this activity. etc.)
Lesson Two — Developing Fairy Tales concluded
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Lesson 2 — Class Materials

8 / Watering the Beanstaik

Ay SO SRR

In the Beginning

ou stand at the enfrance to the Forest of Fabled Cr
you stands @ woman who looks older then time Itself. Her skin falis in
wrinkies arcund her tace, and her hair cascaces in white ringlets dow
the ground af her feet. When she speaks it is as itthe winditsethasav
Her eyes are deep 0oo's of biue. Inthem you can see ‘th she isavery v
woman. She glives you G package «
items to help you in your quest for the Tre: «ow take the
package and find in your hands a magic spocn, a m C ClocK, ar
magic flute. You look up to thenk rhe woman, but she hos vanishega.
are now ready o begin your quest

Stop ana respond fo the following In your journal

=

Briefly describe your feelings for the wise wo es she
remind you of anyone ycu know? Do you fing hev pleason’
scary? Do you think she Is really an old woman, or is she so
| other creature or being In disguise?

2. Describe what each magical Item iocks like. How big Is each
item? What color Is each item? How does each item feel w
you touch It? How will you carry each item?

3, Assign one magical oroperty to each item. You
how each Item Is magical and what it can do
careful—whctever property you assign to each Item must re
main for your entire journey! Geod luck!

From Ihe Beanstak and Beyona & 1997

‘ores!

you v

Over the River ond Through the Woods / ¢

forest of fabled Creatures (Destination #)

It

WA <

l|e ‘\‘ Ye

wilk

resec

ving your three magea items You enler a dees, aark
quiet :
e infe 'he weous. the sun gvom
waik c'orq the coth
alone, but you -
yourec'2e “hat - h
Youlce« ereul
. ko the

L £an orly hear your foolsteps ¢ ong *e alri perh,
3 M and e forest grows
for whal seams ixe bous V'.‘:l fegl
ver sge arather living crectue
2ccme 5o dark “net you hove shrar
ha fer something fomilior ou- realize *hat you u'e
S WCTan's peckage you pull out two of 4 youl
your ccurage and thelr magic you ANCwW you car V‘nd

path oree again

d ‘e Ihe ‘allewing '~ you- joumal

o yoL

WO 73g'co Ile™s do you choose. ang why do you
3 them? l

you see thar you are t
~e quiel feresr. You
'ew of 178 freas arour

use mese iters “o heip yeu ger back on the pain? _J

2ack onthe pain once again. seoking
feel thot yeu are rer c'one, cra

S you look familar,

suroLnded oy Irees that nave come 1o life! To your

Mv@r that e rocts have < r"e cut efthe ground ara ore

[heir branchos have b € SN witn Iong, ‘e
2ok af Ihermwilk cwe V'u ‘ID:CUQ"PP’Q‘\ srreunced
:1 ved “ra: Irey stop towara vou ana spec«.

e B0 S0 Boyondd & 99T Lsan by vt

e keoos Pross (3032375724,

10 / Watering the Beanstalk

“her voices boom inyour ears, and hia rees slep osde to make asmall
coaring. ocinting 10 a ciearing with 1e * long. lscly frgars. in the clearing
you see a 2aoy bird ropead hign up In Tae brancnes of a 22lo troe. Tre
blra s zrylng loudly for its mother, but I s ot leost 200 feer of the greLra ena
surrourced by huge therms ere angry bees ™e enchantec frees
“Uliy 1 you, You “eqize you are tnelr enly hope fer resc.ing 178 <

Stop and resperd o the folowirg in your journal:

1 sow tho arcnanted frees

Cw elg i

Cescrine your feelings when you {
Have your ‘eelings changec now “owards the trees?
your ‘eeings change cree you reaized the tracs nsecac your
halp®

| 2 Whet e
or Ylerce-lcokrg? whar colors are *helr 907k arc 12
do they feel lke to toucn? Do Iney have any kra of smel 7

ot the beky birc tack

the encratec lraes ook like? A'e they gentle look g
2 &

o

How will you Jse your magcal items 1<
sa‘aly 1o i's motter?

0y have prover that you are s7eng and o'ave ©°d
grarety that the ooy oirc Is sofe. To show 'hair grotitude, ¢
fr7ee of tne verres that grow n 718 friss™ ¢ khusnes. Each of t
e power to maks yeu invisicle for aslong as one ~eur. [ne frees
TC MG aN Open rg 107 you, Aburs of sun ghl greets your eyes
our ot the Forest c* FCD'JG Crooturas. Yeu ore ssacy for yeur nexl 2

R e o S L

trecs are
v dive you
@ termes Pes
20 Osido
youslep

& 997 U227 14 WOI Teaclw Kine: Prag, (2

Over the River and Through the Woods / 11

ey P e R et

Prairie of Singing Grasses (Destination £2)

Hs

yOu enter

the cgzz ng golden

2 cave® your 8ars becadse the gresses end wild® cws
rer e sing a becur (Ul sweet sena tha- will cos™ o s¢
5.1 yed near 1
i« deep
<f tho passion f
Jur jeums

iste!

As yOu W

curple

centing:

“cwer.

Stop and re

l!i::

will

Ye

ong to ‘ke fol'owing ' your lourra!

ne of Singing Gras:
D'Or of “he arass, You con he

©5 are grested with
a feint ms.cdy In your

“ike aryiring you hove ever before heard You pur yeur nands up

in this enchanted

yeuwl ‘einto g &
‘he prc fie grasses. you ccn see e v')dlc!m
owsr that grows o the orallle’s outer esge. To
aet c cror of nactar from the Terof the
36 in your Gusst.

efr meod

wowl you

ceveres?

your magical tems or do yeu .se someh ng olse?

e raciar while keecing both of your cars

why?

cr ana kesp safe unlh it is neeced?

1 Sross, (900) 2576124
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Lesson 2: Class Materials Cont.

12/ Watering the Beanstalk Over fhe River and Through the Woods / 13

The River (Destination #3) Che Castle (Destination #4)

you on he carks ¢f s rver, s wooc § 2o =) <l _HE’E"S'SDD ng from the Ecat, you lock aheod to see the costls that
Its pairt nas long since ‘coed away You S'ecin w r maglica: iters b as fhe Treasure of Wonder. At last you cre nearhe end h'u z(:l\e na
and *he prec cus nestar from she pession llowe LW thour ary helg 1rorm you. You wolk carefully rowards the castle, carrying the MMQ’C“CYCU ‘;:,dmeyx
+he boai gen’y pushes off rom share quiding ocress the river TS PR NC your ‘'emain-
towarcs *he bank or the othersde, The aris cocl arc M lixe sali
Your oody Isrocked genty oy the rver
noavy. You realize I~ hes Da2en a 09gd fime s
yod bagir ‘o dif* in"c a genfie nap the bect come:
h alouad *Thue.” © bas Decome hooelessly stuck in a
sana -hat Aas appecrac from rewhers, As you reachforan oa o
¥ ne beoo, Shels o Ihe

H smal occt awal:

€ s guardec by a flerce-ook ng beast, He
kit S, @rarea neir. and joggea teeth that
’NCI: V;W«?’S.s Zc. and you can feel his hot oreath on your fece. Ha
ey r‘-\;’lr'\i fge"v '?Ic rec'u! and gups It down quickly. Betore your
eyes, he turr © @ becutlul creature. the likes of which you .
e ‘ £ i ICh you hove never
e Oef; babs nor:c s G «8y, which he gives 1o you, You look down at
ey o Cy:( er 0 hlm 10 say your thanks, but the creature Is gone.
- ki /; s: up heacdle steps and use *he key to cpen the nuge Qrcvs‘n’
G007 * closes behind you, ana you fird yourself o
s , ayourself n g huge room
e ‘ ) I ige room, alene.
Mesf(\;ko :e ??r<:es=, smelling the dusty oidness of the castle. Asyou bov?:
t;,j | ';dc: Ully .'r'ougn he room. you come at last to the ‘recsu'ego‘
W ¥ou have werked so hord to nl it Iden 20%,
You rec 120 you must o¢ o5 she says, ard SurroLnced oy thousonds of Hny "Cvn:co‘c"'*u CS'@ e
S 7 Dolts ag'calligntning thet stang guard

Step and rescond *¢ te “cllowing in your jauraal: Stop and respond to the following In your journal
g Jrourn

15 nuge w'th deep
hang down 1o his neck

%

n'00d aNG $peAKs

My dear 078, you wissst
‘ = | you wissssh fo conlinue
iva ma cre of those | 1o Mmagic INingssss you
| 1urn yod irto & Sig lump of sssar

|
‘ Describe the beautiful

drinking the nec
l face serious?

Sl (:..'e:nu'e that the beas: turmed infe after
‘dar‘ Was ne big or small? Did he smile or was his
Cidhe havs legs and orms orsomething else (such

2 whas doyou ‘hirk the scnd hag v
5 Descrioe whal *~a sardhag coks ke, whas acessne smel like®
Wnart does ber skin feel j«e?

Cs wings)?

-.- 5 hoses AR Bl 2. When maglcal ltem or i
& Whare doyou Ihink the sead na she s o' belrering i gical Item or items do yeu use to help vor 4
paople on e fver? freasure away from the lighining? = yourgetitho
| l ‘ hat are your feelings as you react for the treosure?
| =
e
' cthaom, —
Soorsick ond Beye 1.4 328l :
10 The Beansto and Beyeng & 1997 Joar v,
124
14 / Watering the Beanstalk

T s

The Treasure of Wonder (final Destination)

Youl bravery, honesty, ana hard work have earmed you this treasure
Congratulations! You are fruly wortny
Stop and responc fo the following in your journal

1. Describe In detail what this treasure Is. Describe what it looks ke |
what It feels ke, If it s heavy or lignt, what color it is. and v
It nas many ports to It or just one or two oarts. D
your freasure

2. Describe what you will do with your freasure, Why did you want
this treasure? s I for you or for someone eise? Will other pecple
know that you have It, or will it be kept a secret? Are you finished
with your journey, or is there another trecsure you seex?

©

List three things you learned frem this cctivity and three things
that you enjoyec about this activity. Cive yourseif a pat on the
bock—you worked harg, and you deserve It

D e s NV SO

From The Becnstalk and Beyond & 1997 Joan M. Wolf. “eacner Iaeas Press. (800) 237:612

Lesson 2 - Class Materials concluded
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Lesson Plan 3

Lesson Three — Extending Character Development

CEFR B2
Teacher Christina Castelar Classes
CEFRC1
Lesson: 3 of 4 Date:
Character Development in Fairy Tales 05/12/2022 (B2) — 5h30pm /
7h00pm

06/12/2022 (C1)

No. of Students: Group 1 (B2) 16 students
Group 2 (B2) 06 students
Group 3 (C1) 07 students

Time: 1h20 (approx.)

Theme / Title

Dear Dr. Wise (A Fairy Tale Advice Column)

Lesson Overview

Students will extend character development by creative thinking and problem solving

* Students will get the chance to help Dr. Wise who is a famous advice columnist for the
newspaper Fairy Tale Times
* Each week Dr. Wise gives advice to the fairy tale characters and he is swamped with the
woes and misfortunes of the fairy tale characters and he is now in need of help.

Project Objectives
) Jectiv * Students will now have the opportunity to help Dr. Wise with his workload and sharpen their
creative writing skills.
* Students will pose as a fairy tale character in need of advice from Dr. Wise.
* Sample letters to Dr. Wise
* Sheet of paper
Materials * Cardboard and glue
* Students letters to display in the Fairy Tale Times advice column
Stage Aims Procedure Materials Time
1 * In their groups, ss will act as the new Fairy Tale 30’
Times staff writers to answer the letter that Snow
White wrote to Dr. Wise.
* Ss first develop a list of options for Snow White -
choices she has for coping with her dilemma.
* Tell ss that their suggestions can be serious,
. Copy of sample
humorous, realistic or outrageous. letter to Dr
* After brainstorming in groups, divide ss into pairs, Wise from Sn.ow
Writing a letter of | and in pairs, they write a Dr. Wise response for Snow .
- ) White for each
advice to Snow White. i
) . ) pair of ss
White * Have ss share their responses with the class.
Sheets of paper
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Lesson Three Extending Character Development

cont.

Stage Aims Procedure Materials Time
2 * Give ss copies of the other two sample letters Copies of 30’
(from Frank Lee Pig and P. Charming.) sample letters
* Ss read these sample letters to Dr. Wise
* Give ss copies of suggestions for letters to Dr Wise. | (Frank Lee Pig
. N
Writing letters to * ﬁz\llieszsv\;:tz’iler;-ers to each other ?)Twir;ing)
Dr. Wise and . i : N ’
writing letters of Ss play the .role of a fglry tale character writing a _
advice letter to Dr. Wise for advice. Copies of
* Swap letters with other ss and then ask ss to act suggestions for
as Dr. Wise and have them answer the letters giving | letters to Dr.
advice accordingly. Wise
Sheets of paper
3 * Display letters and responses in an issue of the Copies of 20’
Fairy Tale Times, sample letters
written by the class. to Dr. Wise
(Frank Lee Pig
and P.
Publishing the Charming.)
letters in the
Fairy Tale Copies of
Times suggestions for
letters to Dr.
Wise
Sheets of paper
Lesson Three Extending Character Development concluded
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Lesson 3 — Class Materials

Dr Wise

Dear Dr. Wise / 69

Sample Letters to Dr. Wise

Dear Dr. Wise

| five with my two brothers in the middle of a forest. We have decided

s ime *o bullc cur own houses and live seoararely. We are all very

cbout this ana eager te begin buiiding. The problem is that we are

ary celectable pigs, sc celectable that we are considered delicious
morseis by the local Big Bad 'Wolf. As you can guess. we are in need of good,
solid housing /

Though | wanrt to builc my house out of bricks. my *we brothers insist on
Lulaing their houses out of sticks and straw. | have tried to tell them their
houses will nat protect them ‘“rem the wol®, but they refuse te listen. | am

~encemed about my brothers, | do not want to see them beceme ham
at can | do? Please respond

Nearly panic-stricken

Frank Lee Pig

From Ine Reanstaik oad Bevond feTey
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Materials Dr. Wise

Cont.

68 / How Many Pairs of Shoes Does Cinderella Own?

Dear Dr, Wise,

For the past year, | have llved hcppily with seven little dwarves,
house for them. They are “he family | never had. Recently, cfter ¢
through a nasty ordea with my stepmcther (the queen). a ha
prince asked me to move away with him to his paiace and becc
wife. Tc make a iong story short, the cwerves want me to stay, the
wants me to go, and | do nat know what | want, There is a certain @
in moving away to o huge castie with a hendsome prince, out | fear | 3
miss tne friendship anc ssmple nleasures | have founad here In the ferest, Can

you help me?

Ir search of hapgily ever after,

From The Beanstalk and S8eycngd. & 1997 Jacn M Wolf. leachar Iceas Pross. (RD0Q) 237 6124
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Materials Dr. Wise cont

70 / How Many Pairs of Shoes Does Cinderella Cwn?

Dear Dr. Wise.

I am a handsome prince who has spent many yeacrs slaying dragens
and resculng fair maidens Ir distress. My latest adventure invoived a beautiful
maiden who pcked her finger on a spincle and lay fast asleep for 100 years,

00 ye
One cay | happenec to be walkng aicng and discovered a hu Je
thorny rose pafch in my way, ~eeling the need for ¢ little exercise, | 'Jrc

my sword and cut through the therms and reses se | coulc continue on my way,

To my great surprise, | discovered ¢ tower at the end of all ¢f those Thaorns
and, upon ertering the tower, discoverec the beautiful maiden fast csieep.
As a prince, | cm expectec o kiss al sleeping beacties. 3¢ that is pre ¥
what | aid. whereupcn she woke up and declered that we were to b-’e marrieg

The problem is not just Tnot she woke up—the entire kingdom woke L
Her father expects me "0 marry her, Her motner expects me fo marry ':r
Even her little dog Fifi expects me te rmarry this young princess

| am certainly not opposed te marriage (¢ do not shy away from
commitment), but | have absolutely nc des 'e whatsoever to marry fhis

women. | haa always hoped to fing someone with my atiletic stamina

someone with whom | coulc share my adventures. not ¢ sleepy-eyec
princess. | om starting fo wish | had simply gene arouna the stupid o
garden instead of gefting my exercise | am afraic | will be ceheaced or
even worse, lose my princely status if | refuse this marricge. What, oh what.,
am | to co?

in Desperate Need ¢ Help,

From The Bearnstalk angd Beyono, 2 1597 .ca~ b Wol Teacner ldeos Press. (800
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Materials Dr. Wise

Snow White Rides o Harley / 71

Suggestions for Letters to Dr, Wise

Alice wants to stay in Wonderland (much more fun than going to school)
Big Bad Wolf wants to become a vegetarian, but his family disapproves
Cinderella’s fairy godmother thinks Prince Charming Is a clod

Cinderelia loses her shoe (her fairy godmother will be mad if she does not get it back)
Cincerelia is oeing treated poorly by her family

Frog Prince wants to be o frog again

Go'dlocks gets caught in the bear's house and is In jall

Gretei is sick of her brother's bad habits

Jack soia his cow for beans and is afraid to tell his mom

Pinocchio wants to maijor in acting, but his dad wants him to be g doctor
Rapunzel wants to get a perm (or a buzz cut)

Rumpelstiitskin stole q queen's baby and now the child is teething and keeping
him awake ail nignt, every night

Sleeping Beauty is not getting along with her in-laws
Snow White wants to go to law school instead of marrying the prince
Witch (Hanse! and Gretel) wants to be a tooth fairy

cont

Materials Dr. Wise

Lesson 3 -

Class Materials

70

concluded
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Lesson Plan 4

Lesson Four — Creative story continuations

CEFR B2
Teacher Christina Castelar Classes
CEFRC1
Date:
Lesson: 4 of 4 07/12/2022 (B2) - 5h30pm /
Creative story continuations 7h00pm

13/12/2022 (C1)

No. of Students: Group 1 (B2) 16 students
Group 2 (B2) 06 students Time: 1h20 (approx.)
Group 3 (C1) 07 students

Theme / Title And They Lived Happily Ever After (Beginning at fairy tale endings)
. Students will write stories that begin where classic fairy tales end.
Lesson Overview
* Students will choose a favourite classic fairy tale and continue the tale where it
ended.
Project Objectives * With the aid of questions students will choose the main characters of these fairy
tales to help develop the story.
* Students create a parody continuation of fairy tales.
* Sample story handout: Dragons, Apples, and Happily Ever After (A Snow White
Story)
* Teacher’s own story: Mr and Mrs Beauty
Materials * Sheets of paper
* Worksheet
Stage Aims Procedure Materials Time
1 * Tell ss. you're going to read your version of a Story of Mrand | 1%’
Sleeping Beauty that begins where it ended - the Mrs Beauty
story of Sleeping Beauty. (projector)
* Display the story on the projector and read the
story out loud.
* Ask ss what they thought of the story.
*Ask ss if they can think of other possibilities.
* Give pairs of ss a copy of a sample story for them
to read to give them an idea of how to begin where a
) fairy tale ends.
Introduction * This sample is the story of what happens after
Snow White marries the prince. Sample story (A
* Tell ss it's written in the third person. Snow White
Story)
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Lesson Four — Creative story continuations

cont.

Stage Aims

Procedure

Materials

Time

2

Brainstorming

* Divide ss in pairs.

* Have ss choose a classic fairy tale of their choice.

* Display on the projector how they can brainstorm
using a ‘bubble’ technique in their notebooks.

* Ss write down the fairy tale’s name at the centre
and put a bubble / circle around the name.

* Next, students brainstorm all the characters and
details they can think of about the fairy tale, placing
these details in bubbles that are attached to the
original bubble.

* After ss have done this, have ss choose the main
characters from the fairy tale and answer the
questions (worksheet) about these characters, in
their notebooks.

* After ss have answered these questions, they will
have a rough outline of ideas for their continuation of
a fairy tale.

* Monitor ss as they're brainstorming ideas.

Ss’ notebooks

Worksheet:
Character
questions

45'

Writing a parody
continuation of
classic fairy tale

* Ss can now start writing their parody.
* Display stories around the classroom so they can
read each other’s stories.

Sheets of paper
(one per pair)

20’

Lesson Four — Creative story continuations

concluded
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Lesson 4 — Class Materials

Mr and Mrs Beauty

It seems all was not well in the house of Mr and Mrs Beauty. After a wonderful honeymoon in the
Caribbean and six months of wedded bliss, things began to go sour. Apparently, Mr Beauty (the
wonderful prince who awoke Sleeping Beauty) had this incredibly annoying habit of admiring his teeth
for hours in any available mirror. He merely had to pass a mirror and off he would go, gazing dreamily
at the beautiful enamel that had helped win him his bride. He was also somewhat of a slob and left his
swords and armour everywhere so that his spouse was constantly tripping over them.
Sleeping Beauty, of course, was far from perfect herself. She never quite got over her sleeping spell and
would fall into deep sleeps at coincidentally odd times, such as right before it was time to help Mr
Beauty weed the garden or to do the dishes. No amount of kissing from the handsome prince would
wake her. In addition, after having been asleep for 100 years, Sleeping Beauty suffered from terminally
bad breath.

Things in the Beauty household were far from perfect. They continued to deteriorate at an alarming
pace until finally the unhappy couple separated, divorced and went their merry ways, once again single

and happy.

Teacher’s version of beginning at fairy tale endings
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Brainstorming with Bubble technique

Setting

gt

threatens
tc have

airl killea
dorD \

Characters

wants
gold Rumpelstiltskin
King
— can spin
straw
intfo gold
Rumpelstiltskin

/\ Castle
one is Ay
( filed with SESIEIE
\straw ‘
\\ N
he ha
been
dumped
'\ in a room
o‘one
retfy Girl
her father
scored

spm straw
into gold

ays she can

A dark

Girl's Rumpelstiltskin’s and

Father fire scary
Setting

Choracters
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Beginning at fairy tale endings

Answer the following questions about the characters to your story

What kinds of occupations do the main characters have? Will the occupations be the same or
different from the original fairy tale?

What kinds of hobbies do the characters have?

What kinds of habits will the characters develop?

What are the general personalities of the characters?

Will personalities change or stay the same? (e.g., will Cinderella remain mild and meek, or will
she become feisty and bold?)

What is the daily life of each character?

What is each character’s dream or goal?

How will each character go about achieving his or her dream or goal?

< cut

Beginning at fairy tale endings

Answer the following questions about the characters to your story

What kinds of occupations do the main characters have? Will the occupations be the same or
different from the original fairy tale?

What kinds of hobbies do the characters have?

What kinds of habits will the characters develop?

What are the general personalities of the characters?

Will personalities change or stay the same? (e.g., will Cinderella remain mild and meek, or will
she become feisty and bold?)

What is the daily life of each character?

What is each character’s dream or goal?

How will each character go about achieving his or her dream or goal?
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Dragons, Apples and Happily Ever After

And They Llived Happily Ever After / 117

Dragons, Hpples, and Pappily €ver Hfter
(H gnow White Story)

(Ioor being kissed by the handsome prince, Snow White awoke. She
gazed deeply into his eyes and knew that he was the one for her. Her life
would now be perfect, from this day forth. The seven dwarves clapped gaily
as the prince lifted Snow White and placed her gently on his steed. She
furned to wave farewell to her friends and off they rode to his palace, where
they were married and lived happily ever after

Well maybe not happily ever after. More like;contentedly ever after,
Well, not even redlly that. Kina of unhapplly ever after, actually.

Life for the first six months was wonderful. Snow White worked hard to
be the perfect wife, cooking and cleaning for the prince as she had for the
dwarves. The prince worked hard to be strong and courageous, slaying
dragons, hosting balls, ana acting very “princely” for Snow White. But then,
one morning, everything changed

It happened when Snow White left for her dally trek to the village to buy
grocerles. It was a beautiful morning, cnd she had declded to walk instead
of taking the carriage. As she strolled along the path, she watched the
butterflies dance through the flowers and the sun make patterns on the
leaves. She was so absorbed in the sights around her that she failed to
notice a rather large dragon sneaking up on her from behind.

With a snarl and a puff of smoke, the dragon leapt out onto the path
directly in front of Snow White. After spending years on the alert for her
wicked stepmother, Snow White jumped into action without even thinking.
Quickly. she grabbed the handle of her basket and broke it off. In one
smooth sweep, Smow White rushed at the dragon, stabbed him with the
basket handie, and killed him. Annoyed that this inconvenience would mess
up her well-fimed plans for the day, Snow White quickly moved the dragon
to the side of the road (so the carriages would not run into it), brushed
herself off, and hastily refurned to her walk. Unbeknownst to Snow White, a
reporter from “Tattle Tale Tribulations” (the local gossip column) had come
upon the path just as she had siain the dragon. The reporter witnessed the
entire event and raced off to town to spread the news about this princess
who lived in the castle on the hill. Oblivious to any of this, Snow White
completed her chores in town and walked home.

From lhe Beanstatk and Beyond. © 1997 Joan M. Wolf, Teacher Ideas Press. (800) 237-6124

76




Dragons, Apples and Happily Ever After

cont

118 / After Happily Ever After

By the time Snow White reached the castie, noweaver, the news was out.
and the prince was fuming, Word of his wife’s dragon-slaying abilities nac
raced through the kingdom like wlicfire All afternoon the castle had been
hounded by calls recussting 3row White to come save vilages frem mon
strous beasts, geblins. ana dragons, No one who had called hag ever hearo
of the prince or Ais dragon-saying atllities. and each time the phare rang
he sank further into desoci”,

By the time Snow White stepped fthreugh fne door the prince wos
raging. He hea had hours 16 work up @ §ooa fit, ang he flew into
screaming tirade jusl as she cmveo, Having experienced a few of nis
princely femper fanfrums (and having cosolutely no clue whdt his orociem
was this time), Snow White completely ignored the tantrum and wen! up 7o
take a long. hot bubble tatk, in frushralion. the prirce stormed outf &t the
house to take a walk in The castle’s aople ocrchard

As he walked, ne though™ of the possibilify thal his wife coula e
secmething (slay dragons) Just as well as, f nor netter. thon nNe could—how
utterly hurnilating! The prnce had never even reclly enjoyed aAragorn §iay-
ing to begin witn. It was somehing his father had pushec him inte al an
ecrly age. The prince waorkec hard *o e ¢ goed dragen siayer. tut his Fearl
was never really in it 'Twas, nowever, an expected prince duty, and ne
performed It offen epough to keeo nis fle

For hours, the prince wondered and pondered fhrough the cpple
orchara untll o lest e felt calm enough to return to fhe castle, By This fime.
night had fallen anc the prince had orly the pale meenlight to guide his
way. As he carefully made his way through the frees, he stumoled and
Kicked a riperec apple that had ‘aien tc the ground It excloded ail cver
nhis pants and royal vest. Screeching. 1he prince began lick ng the apple
nls fingers. tasting the sou’ juice in nis mouth. Athough he hated gefting Mis
clothes dirty (Saow White clways compiained Ditterly aboul 1his), ne was &
little cmazed ro discover the laste of 1ne apple somewnatl appealing. Wiir
a iittle sugar, it mignt actually e good,

Forgetting his froubles for the mement, the prince took the rest ¢f ine
apple o the royal kirchen and began adding sugar and cinnamaon 1o its
meshed parls Working In ~he kifchen brougn! him back 1o the cays when
he was a oy, watching his reother make hot apple ples ir aerklificren s
had watched her with wide ayes, his moutn arooling 7om the daicious
smell. Occaslonally, sfie haa ever el him make his own miniature pias,
whicn often turned out almost s delicious as hers

Asihe prince’s mind woraered (and 3now Wnite sat uzstais in fraroye
tuk, soaking her achirg muscles;, he went through a sudden ond unex
pected ransfermation of his own. Comoletely abscrbed in the apoe. 7
siaved all night working 1o pefectitstaste. By dawn sfirst ligh! ne was Tnshed
In his hand was the world's finest oaren of Qpoiesauce ever created,

Fiory The Baanstalk ana Bayone. © 1697 Joan V. Wwoi” Taacher lieas Fress (5001237 4724
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Dragons, Apples and Happily Ever After cont

And They Lived Happily Ever After 7/ 119

g auickiy from there. Afrer spending several days
' tha «itchen, the pri» ccasliuly marketed cnd sold his gople-
vilogers from five dif Fingaoms He ~ad dscovered aspecia
I ane that had been ~idcen for vears behnd armor and aragons.
to nzluce stocks end shores and be
, cod incusiy,

hite. she awcks the maorming ofter her dragen slaying
cever thot che ‘el rafreshed ana alve for the first tme ir
. el ldee began 16 ‘arm in rer ming, ond within Gays. Snow
Whi ~as o vitol parl of the dragan-sloy ng tearn in the nerrharn ~alf of har
kingeaom She hod Clscovarad o gift for aragor sleying. ona that she dig nat
want "o go o waste

It fook some lirre, but “hings in 17e rove

his apple b

households dia eventually gef
sack lo norma’ Snow White came home every night and shared ner stories
of drogen slaying with tme prince, who always had a delicicus oppie meal,
het and stocmng forner 1o et 2e shoreg his ﬁ'afkr—:-l-".g strotegies
with her as thay sat down ery night. This partern took
on a comfarrabie feel, sooh the pair were contant ang cnce again
ENOYVING 8AC ace hea came into the lives o the ':'J",-":':

er aftes

farmly. and from that pont en. everyone ived contentaciy ev

-t e FAacI e 3y Beauiese: - OC 7 fmmr A s Al
TORN NG ANk Ory Bevond Yol Joon N waol

Dragons, Apples and Happily Ever After concluded

Lesson 4 - Class Materials concluded
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Appendix B: Google Form Questionnaires

Fairy Tales and Writing Skills 1

Questionnaire for B2 and C1 Leamers

* Indica uma pergunta obrigatdria

Dear students,

Thank you for spending time answering the questions

This questionnaire is part of my Master's Project which | am doing at University of Minho, and
It is entitled "The Contemporary Fairy Tale as a Motivational Tool 1o Engage Students at B2 and
C1 Levels in the Writing Skill In English as a Second Language”

| am researching engagement in writing English, reasons for writing and motivation

There are no right of wrong answers, Please choose the most appropriate for you.
Your answers will be kept confidential and anonymous

Chris

Instructions:
Do you agree with the following sentences?

1+ Strongly Agree

2- Agree

3 - Nelther Agree or Disagree
4 - Disagree

5 - Strongly Disgree

Click on the box that best describes how you feel,

1. 1. What gender are you? *

Marcar apenas uma oval

Male
| Female
Non-binary

) Prefer not to answer
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2. 2. Why are you learning English? *

3. 3.1like doing writing tasks in the English classroom. *

Marcar apenas uma oval.

Strongly Agree
) Agree
) Neither Agree or Disagree
Disagree

Strongly disagree

4. 4. Writing tasks encourage creativity. *

Marcar apenas uma oval.

) Strongly Agree

) Agree
Neither Agree or Disagree
Disagree

Strongly Disagree

5. 4.1. Comment (optional)
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6. 5. 1like writing creatively. *

Marcar apenas uma oval.

) Strongly Agree
Agree
___ Neither Agree or Disagree
Disagree

Strongly Disagree

7. 5.1. Comment (optional)

8. 6.like fairy tales. *

Marcar apenas uma oval.

_ Strongly Agree

_ Agree
Neither Agree or Disagree
Disagree

) Strongly Disagree

9. 7. Writing fairy tales would allow me to improve my writing. *

Marcar apenas uma oval.

) Strongly Agree
) Agree
. Neither Agree or Disagree
Disagree

Strongly Disagree
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Fairy Tales and Writing Skills 2
Questionnaire for B2 and C1 Learners

* Indica uma nergunta ohrigataria
Avancar para a pergunta TAvangar para a pergunta 1

Dear students,

Thank you for spending time answering the questions.

This questionnaire is part of my Master's Project which | am doing at the University of
Minho, and it is entitled "The Contemporary Fairy Tale as a Motivational Tool to Engage
Students at B2 and C1 Levels in the Writing Skill in English as a Second Language”.

| am researching engagement in writing English, reasons for writing and motivation.

There are no right or wrong answers. Please choose the most appropriate for you.
Your answers will be kept confidential and anonymous.

Chris

nstructions

Click on the box that best describes how you feel.

1-Strongly agree

2-Agree

3 - Neither Agree Nor Disagree
4-Disagree

5- Strongly Disagree

1;

1. Working with fairy tales encourages me to be creative. *

Marcar apenas uma oval.

() Strongly Agree

€D Agree

() Neither Agree Nor Disagree
O Disagree

(") Strongly Disagree
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2. 2. My writing has improved by using fairy tales. *
Marcar apenas uma oval.
(") Strongly Agree

O Agree

(") Neither Agree or Disagree
O Disagree
O Strongly disagree

3. 3. Writing Fairy Tales is hard. *

Marcar apenas uma oval.

O Strongly Agree

Q Agree

(") Neither Agree Nor Disagree
(") Disagree

(") Strongly Disagree

4. 3.1, Comment (optional)
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5. 4. llearnta lot about fairy tales. *

Marcar apenas uma oval.

() strongly Agree

. Agree

() Neither Agree Nor Disagree
(:?) Disagree

Q Strongly disagree

6. 5. 1would like to have more lessons related to fairy tales. *

Marcar apenas uma oval.

() strongly Agree

(:) Agree

(:) Neither Agree or Disagree
’:) Disagree

(__) strongly Disagree

7. 6. Do you think that your writing skills are improved more through writing fairy

tales than via other types of non-creative writing (formal writing) ?

7. | like writing in English more after studying fairy tales. *

Marcar apenas uma oval.

() strongly Agree
(D Agree
(:?) Neither Agree or Disagree

(__) Disagree
() strongly Disagree

9. 7.1. Why / Why not? *

84




Appendix C: Students’ Comments from Google Forms

Participants’ Positive comments: ‘Writing tasks encourage creativity.”

Positive:

Writing in your own words and thinking of topic mostly requires creativity and thinking outside
the box.

It depends on the writing types. | believe that fantasy stories encourage our creativity but
formal texts don't, in my experience. We have to stick to reality, in a way, and it restricts our

creativity.

My motivation to write depends on the topic we are writing about. | usually like to write
argumentative texts.

In my opinion writing tasks encourage creativity because it is a good way to make us create
stories and for that we need to think about it.

Because it is a way that we can show how our imagination is and writing helps us to show
people how our brains imagine things.

| agree that writing tasks encourage creativity because the best way of work in our creativity is
trying new things, like other different writing “styles”.

Depends on the writing tasks. Formal types of writings | think aren't creative.

Participants’ Neutral Comments: 7 /ike writing English more after studying fairy tales. ‘Why,/Why not?’

Neutral:

| don’t know but it is quite pleasant to write fairy tales, but is also important to know how to
write more formal texts.

It is easier to come up with the ideas for formal texts than the ideas for fairy tales, but easier to
write short stories, so | like to write them equally.

| liked the fact that | wrote something on my own, but | already enjoy writing and | like having
guide lines, like there are in emails or essays.

| chose neither agree nor disagree because | liked very much writing in English before studying
fairy tales and It didn't change so.

| like the all types of writing.

| always liked to write in English, so writing fairy tales won't make like more or like less.
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| like both because one we have to more creative however | think the other will help more in
the future.

Participants’ Negative Comments: 7 /ike writing English more after studying fairy tales. ‘Why,/Why not?’

Negative:

Since | first started writing even in Portuguese, never liked writing, | never saw an instant result
in writing and know that | need it | don't like it.

Because fairy tales usually are boring.

Because fairy tales are for kids.
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Appendix D: Students’ Written Work

Lesson 1

Laave
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Fairy Tale Secrets

Answer the - = v .ng questions with your partner:
1. Hov .. feal when we first started this activity?
ol oy
2. Hov : feel when we completed this activity? Did your o cns about
fairy * =« ra=nge in any way throughout this activity? (Why inot

\\Q?P\/_ yd‘o, \)C(DUSE 1 (evv«mm‘odeé W\0~w7 «(o‘ﬂ\/ \"\CS
x ek «w\cw\owe}\,

3. If ye hoose one question to use for a story idea, whzt c :n would
ith \
lo ‘le‘:uv‘ze 'y W\O\\'\(“ vt°\7 BQOAZ
4. Wha irv tale questions can you think of? { ‘\ C \A
\J\\ob b\é b\\ee?'\«\o\ \,Q\J\ \{ Z‘uom a wew
M wes aS\eey
Fairy Tale Secrets
Answe: the foilcwing questions with your partner:
1. How o o feel when we first started this activity? L
Fuchtd bt of b atms timee apioid beswn ek 4075 T had o fall
to-
2. How i ou feel when we completed this activity? Did your | eptions about

i ci-ange in any way throughout this activity? (Wh ?)

I [all. e powe , L dew '+ Ll (“"‘"M} Fale,.

3. iy ¢ choose one question to use for a story idea, wi ostion would

T wedd tlewe, M woll middis mowe.

4. Wnat other fairy tale questions can you think of?
o 7!
How  cavor You duatudt y
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Fairy Tale Secrets

Answer the foii2 . g questions with your partner:
1. How ¢ fvel when we first started this activity?

{C&bk Z;AHAGAJv3-

2. Howdd fcel when we completed this activity? Did your ps ...ons about
fairy tal inge in any way throughout this activity? (Why (n

3. Ifyoui cloose one question to use for a story idea, wha an would
it be?

Whak weudd  Aoddumn VJJJ)QK 4%3 4< o
hatl a (9\,'(,(\ aaas
4. What ctie “ziry tale questions can you think of ?
u\/\(lt WO R mn(‘»m AU\ M &8¢
A awvnd e ¢haf Seew \«l wJQ

Fairy Tale Secrets

Answe: ine following questions with your partner:

v cid you feel when we first started this activity?

= Ve s

How did you feel when we completed this activity? Did your perceptions about

Lesson 1

v taies change in any way throughout this activity? (W} (0ot)?)
[D”" Y H’,/'-:l : No becovse m Yy PRICERHTNS i i

}ﬂﬂglx‘.t ates ele olwoys {1’ :

u had to choose one question to use for a story idea ' o~ guestion would

Whet wehes Allodra o ! U

4. WWist other fairy tale questions can you think of?
T 2 Snow h LC G Ak | Fo( i€
........................... it — cerseememmsscmasatan————
concluded
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Lesson 2
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Tn uv. bLaL»m.{mt}

1- M. Stowy. DR wewmaw
2- l'b-u}b thwn. T ajoow in b&u e (:ruJ(. in it amd uc(fow amd.  the omagic Yok
ma‘d(d Ul(uln I{J\oxybbut mxaq,.(a.l quuthdlmk ine then ek U«ﬂcm
im, the M()Qk dmcL‘tN mmLLM‘w»J&mM
3- (eak - magit tloak - qivien  yow /'\M"\L“\‘Md. kdejokakoan

Mk - magit wamd - Yeu Maﬂ'lk Wade gnd Aaprolinge ity humom M

afern - tmagical Awed - Yo Hoew and it in Lk o Lmuawcy

Ve danalion 1

- The Uoak 6 fedyot 1o e 4nﬂ~ aqain amd te opoen £ [x patuck
h’\"\ (.KA*«/W) - o

- you Jiluged with fhe meagie claok.

1= Sunpined amd nhothed. Yoo T Jek LV T com v AL and ‘U-o’m
padling  drwot om eme.

- Thuy fook Ak a Walt wSER paint ‘@l tan. How thom fimte.
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The three bad pigs and the poor innocent wolf

Once upon a time in a small village near a big forest, there was a wolf who loved to run
as fast as possible, take long walks in between the nature and eat as many berries as he could
see. On day, during one of is paths he saw three small pigs playing near a lake, the laughter
was so loud that he became curious, excited he approached them and asked if they would let
him play along with them. The three little pigs looked at him from head to paw and burst out
laughing, so much so that they even rolled on the floor. One of them turn to him and said with
a very harsh tone, «Of course not, why would we PIGS let a WOLF play with us, we are
completely different, just go home little puppy». The poor wolf, sad and frustrated runned
away to the mountains crying so much that he did not believe that there was any more water
in his body.

Whilst the poor wolf suffered surrounded by big tress, the three pigs where now
walking home, still making fun of the situation until, one of them remembered “What if we let
him play with us and as soon as we have the opportunity we can lock him in one of our houses
and force him to be our servant, who can carry us to every place in the world?” They all
thought that the idea was genius, so they made a perfect plan of going after the poor wolf, ask
him to play catch and each and every one of them would hide in their respective houses and
wait for the opportunity to corner their “new friend”.

No sooner said than done, a couple of days later they went to the wolf's house to ask
for forgiveness and to invite him to play with them. For the poor innocent wolf, everything
seemed perfect, he had new friends that were laughing with him and not about him, he knew
almost for sure that he could trust them. And so he played the entire afternoon hiding and
running until his foot started to hurt, but he did not want to go home, so when it came the
time for him to be the one to seek for his friends nothing seemed suspicious. For the little pigs
however everything was going according to the plan, they had already tired their target so that
he would not give much of a fight, all that took was for the wolf to come into their houses.

The first house that the furry friend walk in was made of straw, so with was quite easy
for him to force the door on his way out, he did not think much of the reason why it was
closed, maybe it was the wind, he thought. Thus he hurried himself to his next target, the
second house, made of wood, while searching the house he thought to have seen one of the
pigs leaving so he rushed to the front door, just so to hit his nose against it. He felt dizzy so the
stumble a little, tired of playing this game, he just laid down and waited for his friends to come
and find him, after several hours went by the exhaustion took over him, he just wanted to go
back home. With that in mind and with a final push of strength he threw himself against the
door one, two, three times until it was finally open.

On his way to his house he decided that he should at least warn his friend, so he went
to the third house, the house made of stone, hoping to find them. Once inside he looked and
looked bur did not see anyone so he just left a note and decided that he would talk with them
on the following day. Much to his surprise, or not, the door was looked as well, then he
realised that it definitely was not a coincidence and that once again their so called friends were
making fun of him. He cried so loud that three little pigs outside the door took it as a sign that
finally the wolf was too tired to fight back. So with excitement running through them, they
went and peaked throw the window and after seeing the wolf crying in despair they laughed
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and started to point at him saying “Look look we caught the big bad wolf, he is so stupid he
thought he would let him be our friend, we just want someone to do whatever we want
whenever we want”.

Hearing the words spoken by the three pigs, the poor wolf's crying intensified and he
stared asking for help, because all he wanted was company and a well spent afternoon, he did
not hurt anyone. Kind of like magic, a huge wind broke out outside, so strong that the walls of
the house started to tremble, and in a close of eyes the strong rocks that held the door fell
giving enough space for the wolf to exit his prison. Lost or word the three pigs stared to run in
circles asking the poor wolf for forgiveness, this one however was so infuriated that he blew
with all the air he had in his lungs throwing the three little pigs to the deeps of the forest.

He was so angry and tired that just rush to his house, throwing himself into the bed
and falling asleep as soon as he closed his eyes. The next morning, he gave no thought to the
situation from the night before, after all he was too good to be hanging out with someone that
did not appreciate his company and maybe, just maybe he should be making better friends.
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The thieving queen

There once was a queen of a faraway kingdom that was very interested in historical
objects. She had a big collection that grew every time she heard about a new discovery as,
being a queen of a powerful land, she could obtain everything she wanted.

One day, after a session of admiring her prized possessions, the spoiled queen was
reading the royal magazine, which covered any and all discoveries done around the world. An
article about a sarcophagus uncovered in one of Egypt’s famous pyramids. Such amazing
object must be in her possession, displayed in her castle!

“| want the sarcophagus in the castle as soon as possible!”, she ordered her men.

“Your majesty, | feel that you should be aware of the myths surrounding this item”,
said the royal advisor, trying to stop the queen from making any rash decisions. “The
archaeologists found a threatening text near it. It made very clear that moving the
sarcophagus would awaken a terrible spirit.”

“Nonsense fairy tales to frighten the weak! | will have what | wish to, and that is final”,
replied the queen, angry with the opposition to her order.

Everyone knows, what the queen says, goes. The sarcophagus had finally arrived, after
a week of waiting. It was put next to an important vase that was retrieved from some ruins of
a town in the same country. As the queen was staring at it for the first time, she felt a presence
behind her.

“You took me out of my home, now | will make yours as unpleasant as it is to me”, said
a deep and rough voice. The queen was paralysed by fear, she couldn’t even turn around to
face the creature! “But”, it continued, capturing again the queen’s attention, “if you can assure
me that no other historical object meets the same end as me by returning all your stolen
possessions to their country of origin, | will be satisfied and go back to sleep”.

When the queen finally found the courage to turn around, the voice had seemingly
finished speaking, and there was no one she could see. Unfortunately for her, it seemed the
inscription was giving a true warning, and she cursed herself with her greed and ignorance.

The vengeful spirit set to make her life a living hell, opening the window of her room
during the night, making her have to close it so she couldn’t have a calm night of sleeping. It
embarrassed her by scaring her in front of other people and destroyed all her plates and cups.
Thankfully, it seemed to leave the queen’s collection alone, if only because the spirit respected
the object’s original owners.

The little sleep the royal got made her fail her duties, making her fall asleep or write
and say stupid things. Finally, after a month of this routine, the queen decided that her
collection was not worth it. Plus, the long nights she had to reflect made her realise that
collecting large quantities of historical objects robbed the countries of their history. She felt
really guilty, so the queen called for her advisor.

“| have thought about my collection, and | decided | no longer am interested in those
things”, said the prideful queen, unwilling to admit that he was right all along.

“Your majesty, are you sure of that?”, asked the advisor, suspicious about the sudden
change of mind.
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“Are you doubting my orders? You know what happened last time”, exclaimed the
royal. And the advisor was reminded of the cut in his paycheck, which made him pale. His
wallet couldn’t take another hit! Sensing that he had given up on the argument, the queen
continued. “l want all the items to be returned to their country of origin. And | will know if they
aren’t!”

And so begun the process of shipping of all the objects from her collection. The queen
wept each time she went to the wing where they all were, oftentimes tempted to stop her
employees and just shoulder the guilt and the curse they brought, although the appearance of
the spirit and its taunting remarks stopped her from actually doing it.

For the first time since the arrival of the sarcophagus, the queen slept a good night of
sleep. The sarcophagus, the last item to be shipped off, had finally arrived back at Egypt. She
focused more than ever in her duties, as to compensate for the period in which she couldn’t
concentrate. Her kingdom thrived under this new type of ruling, as the queen stopped being so
obsessed with the new discoveries from the far ends of Earth and focused on what was right
next to her. The curse was a well-needed wake up call for her.

The end :)
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Advance Fractured Tales homework concluded
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